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& AAT
Welcoming Address

CEE EEEUE R R

Dear KATE and YETA members, distinguished speakers and guests, I am
greatly honored to deliver a welcoming speech today. I thank you very much
for your coming to this conference. This is our first conference held in the
new millennium. I want this conference to be an occasion to think about
what will be the status of English in the future in Korea and what new
policies we need to fulfil that. English is becoming more and more the world
language. David Crystal estimates that there are now about 670 million people
in the world who have a native or hative—like command of English. And he
also estimates that there are now a total of 1,800 million people who have
reasonable competence in English. In more than 70 countries, English is used
either as the first language or a second language in the world.

In the new millennium in Korea, the status of English will be different from
the one in the last century. The difficulties in teaching English in Korea were
the lack of needs of English in the real life outside the classroom. Mostly
Korean students have been learning English for the needs which will come
after ten or fifteen years from that time, when they have jobs in the
companies. Those distant future needs could not be sufficient motivation for
our students. But now things are becoming different.

The information flow in the internet is making difference in the needs of
learning English. Using English is realistically becoming the needs of “here
and now” through the internet. Since Internet was originated in the USA,
English became the dominant language in the internet. Multilingual World
Wide Web, called the Babel site, was tried to replace the English domination,
but presently that idea just remains a long-terrn goal--a Web where end
users can expect to input data using their language of choice and can expect
any server to receive and display the data without problems. David Crystal
says that about 80 percent of world's electronically stored information is
currently in English. English is becoming a lingua franca in the present world
in the new sense in the new millenium which is different from the one in the
last century. Now the internet is bringing the new kinds of "here and now”
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needs in all parts of the world. Today’s children can get into the chatting
room in the internet and chat with a person in Chili or Japan in English. Or
if any person has a computer and telephone, he or she can get into Harvard
University library and search for the materials that he or she needs. If you
want to buy a book, you can get into Amazon.com in World Wide Web, and
can put an order. And the book will be delivered to you in several weeks’
time.

Now knowing English is becoming a matter of survival in the new
millenium society. I hope that this is not just a hyperbolic expression and
that this conference will provide the opportunity to exchange ideas about
improving and policy-making in teaching English in Korea. Thank you for
your attention.

(Crystal, David. 1997. English as a global language. Cambridge: Cambridge U Press.)
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HLA ' 10:30~11:10
30 '

Language, Culture, and Communication

Language as a means of conveying meaning is the subtlest and most
powerful tool of communication. However, a seemingly perfect exchange of
information may prove to be a total disaster because of different cultural
interpretations. As a matter of fact, the success of human communication
depends almost without exception on the cultural understanding of the
interlocutors because the cultural aspects control not only the syntactic
patterns of the language concerned but also the thought patterns of the
speakers of the language. In this era of the globalized world, adoption of a
global language, or rather a globally accepted language seems to have the
power to solve the problem. However, whatever language becomes the global
language, idea transfer in international communication will remain ineffective
and unclear because the interpretation of information may differ from person to

person, depending on the persons cuitural backgrounds.

e-mail: paulchoi@hotmail.com
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A% ‘ 11:10~11:50
A&

English Teaching in Korea :
A Retrospect and Prospect at the Turn of the Century

THE BEGINNING

1. The Chosun Dynasty (1883-1910): The Dawn of English Language

Teaching

1) The first official English teaching in Korea: Emperor Kojong ordered Paul
Georgvon Mollendorf (a German who served in the royal court) to
set up Tongmunhak([R3C &) in 1883 to teach English (Moon, 1976).

2) The teachers were Mr. T. E. Halifax (a British telegraph technician)
and two Chinese who had been educated in US universities. Taught in a
kind of Direct Method.

3) The first official modern education: At Yugyoung Gongwon (¥ ELBR)
in 1886. All subjects were taught in English. Students mastered 3,000
words in 10 months. Other schools started by Christian missionaries (e.
g., Ehwa and Baejae) also taught English in a Direct Method.

4) The first foreign language school: The Foreign Language
School(#+BIsEEK;) (1895-11): English, French, German, Russian,
Chinese, and Japanese.

The Japanese Colonial Period (1910-1945): A Dark Period for ELT

1) In 1911, the Foreign Language School was closed. English teaching
was reduced to 2 hours a week in junior colleges and high schools,
but Japanese was taught 4 hours a week

2) After the Koreans’ massive independent movement in 1919, the
Japanese adopted a cultural policy to mitigate the Koreans’ animosity.
Gyeongsong Imperial University (GUB#BIAZ) was established, and
English was required for the university entrance examination.

3) Teachers were mostly Japanese, with Japanese accents.

4) During WW 1I, English teaching was forbidden in schools.

5) The Japanese legacy: (1) the Grammar-Translation Method, (2)
Japanese terminology of English grammar and teaching.
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II. ELT IN THE LIBERATED COUNTRY

1. From the Liberation (1945) through the 1960s: A New Beginning
1) With the Liberation (1945), English became the most important foreign

2)

3

4)
5)

language. The English Syllabus was provided in 1945 by the US
Military Headquarters for secondary school English. It served as the
guidelines for English teaching in the liberated country.

The Korean War (1950-1953) left the country poverty-stricken. English
was taught by the teachers directly or indirectly trained by Japanese
teachers of English.

The First English Curriculum (August, 1955) and the Second English
Curriculum (February, 1963) provided the bases for the nation’'s English
teaching (Bae, 1998).

Mostly through the Grammar-Translation Method.

The University Language Laboratory Association (ULLA) was formed
in 1964, which later changed its name to the College English Teachers
Association of Korea (CETA).

2. The 1970s and 1980s: Growing Slowly

1)

2)
3)

4)

With the rapid economic growth, demand for English and English education
increased.

A new generation of English teachers were put into classrooms.

The Third English Curriculum (September, 1973), the Fourth English
Curriculum (December, 1981), the Fifth English Curriculum (March,
1987) were not much different from each other. All adopted the
Grammatical Syllabus, which reinforced the traditional
Grammar-Translation Method, although there were discussions and
attempts to incorporate the Audio-Lingual Method that became popular
in the previous decades in the US.

The impact of the Audio-Lingualism was seen in the increased number
of language laboratories during these decades.

TABLE 1
Language Laboratories in Korean Educational Institutions
gc[foilfs High Schools | Universities | :S‘;‘i’t"lii‘;s Others
Before 1970 10 34 7 12
1982 69 130 202 - -
1992 503 696 - 11 -

(Kwon, 1995)
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5) From the middle of the 1980s, English education specialists who eamed
their doctoral degrees in the US and the UK increased to make their
impact felt in the English education societies.

OI. THE 1990s: A DECADE OF INNOVATIONS AND RENOVATIONS!

1. Social and International Background
1) English has become the world language, required for Koreans’
'globalization.’
2) WTO (World Trade Organization) agreement to open up Koran
education market
2. Educational Background
1) Evaluation of Teacher Training Institutes by Ministry of Education

(MOE)

(1) The MOE's evaluation of the teacher-training institutes in 1997-1998.

(2) Private schools’ concern about the possible disgrace in the ranking
and subsequent loss of students and financial subsidies from the
government.

(3) Efforts to improve teacher-training: facilities, faculty, and curriculums.

2) The Teacher Employment Test (# 8 {F/H%*#%)

(1) In 1990 the Constitutional Court of Korea ruled that public schools’
employment of only the graduates from public colleges of education
was unconstitutional.

(2) The government adopted, in 1991, an open competition exam system.

(3) In 1996, from multiple-choice test to subjective essay test in 120 minutes.

(4) The test necessitated standard curriculums for teacher-training institutes.

3. English in Elementary Schools
-- English had been taught in elementary schools since 1982 as an
extracurricular subject.
-- In 1997, third graders began learning English as a regular required
subject.
1) The Characteristics of Elementary School English

(1) Only spoken English in 3rd & 4th (with the Alphabets) grades,

(2) Vocabulary: 3rd/4th —— 100 words each; 5th/6th -- 150 words each

(3) Emphasizes leaming English through games, plays, songs, and chants.

2) The Curriculum for Elementary School English

(1) Adopted a kind of functional syllabus.

1) For a more detailed discussion on the 1990s, the readers are referred to Kwon,
Oryang. (in press). Korea’s English education policy changes in the 1990s:
Innovations to gear the nation for the 21st century. English Teaching, 55(1).
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(2) Lists 9 broad categories of communicative function and 128 example

sentences. E.g., Personal feelings, Socializing, Requests, etc.

3) The Textbooks for Elementary School English

1)

(2)

In 1996 and 1997, the MOE authorized 16 series of textbooks. (For
the 7th National Curriculum from 2001, only one series is developed
by the MOE.)

Each volume has 16 units; each unit has 8 pages, and comes with
the teacher’'s guide, a videotape (CD ROM) and an audiotape.

4) Teacher Training and Retraining for Elementary School English

1)

The MOE’s 120-hour basic training programs since 1996: 84 hours
(70%) for developing the teachers’ communicative ability, 34 hours
(28.8%) for ELT pedagogy, and 2 hours (1.7%) for other businesses
(MOE, 199%a).

(2) The 120-hour advanced program: Beyond the basic programs.

3

4

(5)

(6

(N

In 1996, 25,000 teachers were trained (18,800 in the basic program
and 6,600 in the advanced program) and 700 received 4-week
overseas training.

As of February, 1998, a total of 45,302 had been trained. The MOE
planned to train 18,000 teachers each year in the advanced program
(The Hankuk Ilbo,

February 25, 1998)

However, in an MOE survey, 83.8% of the teachers supported the
idea of English-subject-only teachers. In a survey with the 6580
classes of 3rd and 4th grades in 527 elementary schools in Seoul,
2,041 classes (31%) were being taught by English~subject-only
teachers, 4,381 classes (66.6%) by homeroom teachers, and 157
classes (2.4%) by the more competent neighbor classroom teachers
in exchange of other subjects (The Dong-A Ilbo, March 22, 1998).
The pre-service education was intensified. The 13 elementary
teacher-training institutes increased the average credit hours of
English-related subjects from 20.1 to 31.4. Of these, 34.8% are for
language skills, 44.9% for ELT pedagogy, and 20.3% for linguistics
and literature (J.-H. Lee, 1997a).

In Jan. 1999, the MOE announced its plan to recruit 942 English
teachers from secondary school teacher-certificate holders. In April,
8,844 applied for the recruit exams (9.4 to 1). The result of the
2-round exams was announced on May 31, 1999. (The Chosun Ilbo,
May 14, 1999) However, because of the opposition from elementary
school teachers and universities of education, this policy will not be
implemented from 2000.

5) Reactions to Elementary School English Teaching

o))

Positive reactions from children and parents. In a survey sponsored by
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the MOE in June, 1997 with 2000 parents, 91.9% approved the
teaching of English. Also, 89.6% said that their children seemed to
enjoy learning English. '

(2) In a survey done at the end of the first semester with 1,591 students
and 1,108 parents in Inchon City and Kyonggi Province, 1,247 (78.4%)
children responded that learning English was fun, and 755 (68.2%)
parents were satisfied with the English teaching (Y.-W. Park, 1998).

(3) An analysis of the initial 12 books for 3rd grades by Korea
Education Development Institute indicated that they were excellent on
549% of the criteria and good on 29.2% of the criteria. Also, a
survey with 100 teachers indicated that more than 80% of the
teachers were satisfied with the textbooks (The Teachers’ Welfare
Newspaper, May 28, 1997).

4. Importing Native Speaker Teachers
1) In 1992, the MOE assigned the first group of 8 native-speaker teachers
to secondary schools (Supported by the Korean-American Educational
Commission). The number increased yearly.

TABLE 2
Fulbright English Teaching Assistant (ETA) Program 1992-1999

Yéar 1992 | 1993 | 1994 | 1995 | 1996 1997 1998 1999 Total
Recruited 8 14 25 27 30 25 19 26 174
Renewers - - 1 3 1 2 1 3 11
Employed 8 14 26 30 31 26 19 29 183
rftzrr:,ee 2 1 0 1 1 0 0 0 5 (27%)
Dt‘;':;’iz) 600,000 | 700,000 | 800,000 | 800,000 | 900,000 1,000,000 1,500,000 1,200,000

(Data supplied by Jae-ok Shim, Korean-American Educational Commission, 1999)

2) In 1996, the MOE also started the EPIK (English Program in Korea), a
project to import and assign NS teachers from the US, UK, Canada,
Australia, etc.
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. FIGURE 1
EPIK Teachers from 1996 Through 1999
EPIK Teachers Over Four Years
900
800 856
700
600 I
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(* Data supplied by Byung-ho Lee, Ministry of Education, December 3, 1999)

3) The private sector also imported NS teachers. The Washington Post
(April 15, 1997): 7,000 legally employed NS teachers (double the
number of 1995). In 1996 alone, over 30,000 illegal NS teachers were
deported.

4) After the Korean economy crashed (resulting in the IMF support) and
the Won was devalued in November 1997, many NS teachers left. At
the end of Feb., 1998, 126 (14.7%) of the 856 NS teachers (in EPIK)
had left prior to the end of the contract (The Dong-A Ilbo, March 29,
1998).

5. The 6th National Curriculums

1) Effective from 1995 (middle school) and 1996 (high school)

2) Characteristics: (1) A change from grammatical syllabuses to functional
syllabuses, (2) Comprehension before production, (3) Emphasis on
commumicative competence, (4) Fluency over accuracy.

3) Middle school English: 4 hours/week

4) High school: 3-4 hours/week
Subjects: For 10th graders: English for Everyone (Required, 8 units);
From 11th, English I & I (Electives, 8 units each); Reading (6);
Conversation English (6); Practical English (6).

6. College English Teaching
1) Intensifying Conversational English Courses
(1) Requiring 4 to 6 (or more) credit hours in conversational English.
(2) Employing 15-50 NS teachers by each university that has changed
curricula.
2) Requiring an English Proficiency Standard
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(1) Requiring certain scores of TOEFL, TOEIC (E.g., Yonsei U. & Seonggyoon
-gwa U.) or TEPS (Test of English Proficiency Developed by Seoul
National University; e.g., SNU & Catholic U.)

(2) Requiring own proficiency test (e.g., Kyungpook Natl. U.)

7. Pre—-service Education and In-service Training of Secondary School
Teachers
1) Pre-service Education
(1) Past curriculums were characterized by their emphasis on so-called
content subjects, such as linguistics and literature.
(2) The new curriculum models encouraged by the MOE increased the
numbers of courses in English skill-building subjects and ELT
pedagogy.

FIGURE 2
Changes in Course Percentage in 16 Departments of English Education from 1990 to 1999

Course Percentages by Areas

255

Percentages

"3R8 HKS

English skills ELY Pedagy tinguistics Literature
Course Areas

2) In-service Training

(1) The in-service training programs have increased the language
skill-building courses and teaching methodology courses drastically.
(2) E.g., The 180-hour First-certificate Training Program of Kangwon
Province: In 1993 it had 13 hours for linguistics and 4 hours for
literature, but only 28 hours for conversations. In 1997, there are
only 3 hours for linguistics and no time for literature. The hours
for conversation increased to 48 hours.
8. The College Scholastic Ability Test (K2B#2EE 1MW)
1) As the official, national test for college entrance examination, the first
main test was given in 1993 for the school year of 1994.
2) Drastically differed from the old College Entrance Proficiency Test (AARTI#%
21), which had focused on phonological, lexical, and grammatical knowledge.
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fluency over accuracy,

communicative competence,

listening comprehension test (for the first time in its history),
emphasis on reading comprehension, no paper-and-pencil test on
pronunciation or spelling
4) Problems: It has become easier every year. Top ranking universities
complain about the lack of discrimination.

TABLE 6
CSAT Scores for Three Years

Test Year 1996 1997 1998
Test takers 795,338 854,272 839,837
Total Mean* 170.73 21251 240.3
English Mean

(out of 80) 43.83 45.08 57.20
Over 300 pts. 13,137 (1.65%) 110.832 (13%) 203,430 (24.2%)
Over 360 pts. 46 10,424 29,556

* The possible total score was 400. (Data from The Chosun Ilbo, December 9, 1998; The
Chosun Ilbo, December 7, 1996, The Dong-A Ilbo, December 18, 1998; The
Joong-Ang Ilbo, December 7, 1996, The Joong-Ang Ilbo, December 21, 1997, The
Joong-Ang Ilbo, December 19, 1998)

9. The 7th National Curriculums
1) To be effective in 2001 for primary and middle school English, 2003 for
high school English.
(1) 1st-10th grades: National Common Basic Curriculum (BiE3EHA

HERE)
(2) 11th-12th grades: High School Elective Curriculum (B&EEH.OHE
EREE)

2) The level-specific and stage-specific curriculums (KIEF-ByE4R) & #
#2) 3rd-6th grade: level-specific; 7th-10th grade: stage-specific (8
stages)

3) The grammatical-functional syllabuses

4) English words: 450 for elementary English (80-120 each for 3rd & 4th,
90-130 each for 5th & 6th); 1,250 for 7th-10th grades (200 for 7th, 250
for 8th, 350 for 9th, 450 for 10th grades).

5) High school English: English Writing replaced Practical English of the
6th Curriculum.
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10. The Textbooks
1) Bigger sizes than before.
2) Colors for elementary school English textbooks
3) A wider variety of activities
4) Open competition for textbook authorization (%) and adoption

IV. PROSPECT FOR THE 21ST CENTURY

1. The Environment for ELT in the 21st Century
The changing environment will impose a tough challenge to English
teachers.

1) Acceleration of Internationalization and Mobility

(1) Opening up the educational market: The WTO agreements force the
door of the educational market to open to foreign businesses and
teachers.

(2) Tony Blair, the British prime minister, recently initiated a campaign
to attract more English learners and sell more ELT materials, which
are already reaping 1 billion pounds (about 1.5 billion US dollars) a
yvear (The Joong-Ang Ilbo, Aug. 30, 1999). --> More and more
foreign teachers and materials will compete with local teachers and
materials.

2) Satellite TV and Internet to Change the Ecology of English
(1) CNN, CNBC, BBC, Star TV, and local English/bilingual TV channels.
(2) Internet English: websites, e-mail, chatting, etc.
(3) Cyber English schools: Meny websites offer cyber English leaming programs.
(4) The learners may find these resources more educational than school
textbooks and the teacher’s instruction.

3) Rapid Spread of Computers and Multimedia Materials

(1) In Korea, the sales of computers exploded recently with the
so-called “National PC’'s (B{E PC)” or “Internet PC’s” that are sold
at about US$ 800 from October 1999. About 150,000 people had
been on the waiting list (The Joong-Ang Ilbo, Oct. 20, 1999).
Projected sales by the end of the year was one million units (SBS
TV Morning News, Nov. 10, 1999).

(2) Interactive multimedia softwares: Many multimedia softwares for
English learning are becoming interactive.
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4) Study Abroad of Children
(1) As of 1999, there are about 150,000 Korean students studying
abroad. Of them about 112,500 are in English speaking countries (The
Dong-a Ilbo, Nov. 2, 1999).
(2) According to the Korea’'s MOE plan, from 2000, Korean children
under age 17 will be legally allowed to go overseas to receive
formal education (The Dong-a Ilbo, Nov. 1, 1999).

. Direction of English Teaching in the New Century

1) Focus on Communicative Competence
The importance of communicative competence will continue to be
emphasized. Although the primary concern will be on the spoken
language, written language will not be neglected.

2) Emphasis on Authenticity in Language Learning and Teaching
Authentic language use will be emphasized in learning and testing.

3) More Interest in Language Assessment '
The role of language assessment will be acknowledged; more authentic and
interactive language teaching methods and techniques will be introduced
for better assessment.

4) More Interface Between Technology and Human Resources
As instructional technology advances, language teaching and learning
will utilize the interaction between human resources and technological
resources.

5) New Understanding of the Status of English as an International
Language
English as an international language means a “culture-free” English,
and acknowledgement of the existence of varieties of English. The
psychological impact of such an understanding may make non-native
speakers more comfortable and confident.

6) Fusion of Teacher Education Programs
The MOE considers the fusion of teacher education programs, to
combine the elementary and secondary teacher education colleges. The
change will eventually affect the curricula of teacher education
programs.

. CONCLUSION

English teaching in the new century will be quite different from that of the
past, and the teachers will be faced with challenges in a new educational
environment. The teachers’ efforts to improve teaching will ‘be required in
the future more than ever. The most important factor for the teachers’
efforts is a sense of mission and responsibility on the part of the teachers.
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Hiroshi Shimatani (Kumamoto University)

Hiroki Yamamoto (Seinan Jogakuin Junior College)

Masashi Takemura (Hokkaido Sapporo Kita High School)

How Do Listening Tests in the Entrance Examinations
Affect
English Abilities of High School Students?

A recent comparative study, which surveyed English abilities and attitudes
toward English learning among college and university students in China, South
Korea, and Japan, reported that English proficiency levels of Japanese
university students were lower than those of the other two countries (The
JACET Kyushu-Okinawa Chapter Project Team, 1997). This result seemed to
correspond to the recent TOEFL scores (Educational Testing Service, 1999).
However, at the high school stage, to our knowledge, there have been very few
studies of this nature carried out within the region.

In South Korea, a listening comprehension test has been introduced to a
nationwide entrance examination for universities since 1993. Consequently,
listening comprehension has been given a higher priority in South Korea.

On the other hand, this has not happened yet in Japan (although some
universities have included the listening test in entrance examinations for their
schools)

To explore how entrance examinations affect English abilities of high
school students in South Korea and Japan, our research group did a
comparison study on listening and reading abilities of Korean and Japanese
high school students in June-July, 1999. We designed a test consisting of two
parts: listening and reading. In the listening section, test items were taken
from a private proficiency test called STEP. The level of the test items was a
pre-second grade level, suitable for average Japanese high school students. In
the reading section, four shorter reading items were designed to meet the type
of reading tests used in South Korea. Another longer reading item was
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designed to represent the Japanese style of reading test items. The test was
administered to 300 Korean and 300 Japanese high school students in their
respective countries and questionnaires about the test were collected after the
test.

As a result of out test analysis, we find that the mean score of the total
score of Korean students was higher than that of Japanese students and the
difference was statistically significant(p< .001). Surprisingly, Korean students
gained higher scores than Japanese in not only shorter readings but also
longer readings (p< .001). Another finding, according to the results of the
survey, was that Japanese students show a lack of confidence in not only
listening but also vocabulary and grammar.

* Part of this presentation was delivered at the 2lst Language Testing
Research Colloguium held on July 30, 1999 in Tsukuba, Japan

e-mail: terry@gpo.kumamoto-u.ac.jp
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Effectiveness of Multimedia Courseware in English
Education

in the Korean Secondary School

Well-developed interactive multimedia courseware has a great potential in
helping Korean students to improve communicative language skills. This study
surveyed multimedia coursewares which have been well-developed and
experimented with them in Korean secondary schools for four years. The
experimental groups have been excited about using the multimedia coursewares
and gained confidence in listening and speaking to foreigners. The
experimental groups were able to achieve higher scores than other students on
the national standardized listening tests and performed well in advanced
studies. Furthermore, the experimental groups that had higher scores on
listening tests tend to have higher scores on other teacher made tests, but the
control groups that had higher scores on the teacher made tests did not have
tendency to have higher listening scores. These findings imply that students
should focus more on development of listening skills to improve communicative
language skills. This study proposes D to use multimedia courseware with the
courseware management system to improve the communicative language skills
of Korean students and to guide their learning tasks and to provide the
appropriate feedback for the students, @ to establish a multimedia language
fab in each school in order to teach communicative skills more effectively, and
® to provide in-service training for such teachers on its effectiveness and

how to use the courseware more effectively with other curricular materials.

e-mail: sychoi@knue.ac.kr
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Comprehension°|& A& & of AWt FAHQ FA T+ AldEd} 2o
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HeEH7iA o AYE EFAA Lslais Holt. 213 EE comprehensiono] 8t
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A2 B tch(IrVin, 1990;116).
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AEg OFA @ Aoty amz o x-]z}7} Aztstn Je Ygu|E FZ87)
At = AHAEA ARy HME oj &3 HAAHolztm o
(IrWin,1986;9).
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B BA &L EFE oML HEE F ojor F}.

(2) FaAEY A5 L MLAIFIEE o5 3 (competence)oll A Aol P9
(performance) 2 F 3o} 3t} & o]EL AojFIL A1 Y Fojo} o]
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@ Title memorial approach ® Guessing with pictures © Guessing with key words
© Semantic mapping model ® Chunking model ® SQBR model
© Language experience approach ® Extending concepts through language activities(BCOLA)
® Whole language approach @ Cloze method ® Hierarchical model
© Directed reading- thinking activities(tDR-TA) ® Pre-reading activities
® While-reading activities © Post-reading activities
V. % &R
41 B/E &R

1-2Gh A83ee] HAWs)

HIGH-GROUP OF TREATMENT GROUP
T-TEST PROCEDURE
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Variable: SCORE

EXAM N Mean Std Dev Std Error Minimum Maximum
1 40 1612500000 2.34452444 0.37070186  13.00000000  22.00000000
2 40 16.95000000 250076011  0.39540631  13.00000000  23.00000000
Variances T DF Prob>|T]
Unequal -1.5221 717 0.1320
Equal -1.5221 78.0 0.1320

For HO: Variances are equal, F' = 1.14 DF = (39,39) Prob>F’ = 0.6890

INTERMEDIATE GROUP OF TREATMENT
T-TEST PROCEDURE

Variable: SCORE

EXAM N Mean ~Std Dev  Std Error Minimum  Maximum
1 4 968181818 155178408 0.23394025  7.00000000  12.00000000
2 44 1229545455 189956599  0.28637035  9.00000000  16.00000000
Variances T DF Prob>1T1
Unequal -7.0681 827 0.0001
Equal -7.0681 86.0 0.0000

For HO: Variances are equal, F' = 1.50 DF = (4343) Prob>f’ = 0.1889
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LOW-GROUP OF TREATMENT
T-TEST PROCEDURE

Variable: SCORE

EXAM N Mean Std Dev Std Error Minimum Maximum
1 39 4771794872 1.09901195 0.17598275 2.00000000 6.00000000
2 39 6.48717949 1.39306166 0.22306839 3.00000000 9.00000000
Variances T DF Prob>1T1

Unequal -6.2269 72.1 0.0001
Equal -6.2269 76.0 0.0000

For HO: Variances are equal, F’ = 1.61 DF = (38,38) Prob>f' = 0.1484

1-2C3) AR e Wz}

HIGH-GROUP OF CONTROL GROUP
T-TEST PROCEDURE

Variable: SCORE

EXAM N Mean Std Dev Std Error Minimum Maximum

1 40 462500000 1.12517805 0.17790627  2.00000000 6.00000000
2 40 687500000 2.04045621 0.32262445  3.00000000 10.00000000
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Variances T DF  Prob>|TI
Unequal -6.1071 60.7 0.0001
Equal -6.1071 78.0 0.0000

For HO: Variances are equal, F' = 3.29 DF = (39,39) Prob>F’ = 0.0003

T 3ol ANOVA ¥4

Analysis of Variance Procedure

Depf;ndent Variable: SCORE

Source DF Anova SS Mean Square F Value Pr > F
METHOD 1 140.6163912 140.6163912 580 0.0168
V. &&

€ =8dAM QA dgar 1, 232 2AZ ANOVA 23 SAS 74 &
A AYE 9 £ 23 3979 3 e F99vH vy A¥Aduy =
AR o] 3 zel7h AU UTEE AQ BAH o 23] uln)F(FA S
= FL) Ao AUtk 21 ER Be] AUGF E& ey TzaYPo] 97
THHCAY & aFHE BRAT T AHPSH WY FY=L =3 g
FAF T2aYe] ANE HA BEY QAL HEZAS WA 2AE 24 o
o} x gk},

dol FHHFE AR o2 Ay YHME 7)1Fe] AT W4 Sayucs
VA Aeks ESL RololMel SEAFE o)l ulFoz oA =3 stay x|
L= 2203 FHol WaFd Belo] mets Title Memorial ApproachZ& H| %3+ 14
7WA 58 St TR SR @A APwolAl 471L7F 93] o] FAM e
st & i 4939, FAHGOIM g g3t E Aoz FARHoT J2HY
O JE2 N2 53 Sedd Zaode sw @Fd4 o) ¥ey mast
it 3y B4 Jdd APAD F3) FYADolY HYYve 4o W} gl
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At Ze ok it HueE A BAHoz AT Fe WHE Mot AL B
St Z2aY 15717 24 39 AvelAD KA Aotk ANTRL FA
Ae, NYAY, 33 222 GEURF PASe] Sed] Fgeda RIS BA
£ AAAue $EH 54 AL Sely B9 Ao} Awsh 2 ShEAY A
o) Wasithn Almar,

2% KR

H(1997). "EE R &, A digtuzty F4 34

= (1995). 39 do §53F g 0|29 e "go uS,, 50, 69-106

& (1986). ‘71X =M} WaA "gejmy,. 32F, 41-66.

T (1986). MPA ] FZo|&F =X, TgojnK,. 315, 17-28.

(1990). G158 P42 A WYPE 47 "YoJE%,. 383, 3-27.

FAZ (1996). = otz o] T FHAAY #AF AT 14-15.

Ausubel, D. (1964). Adults vs. children in second language learning:
Psychological considerations. Modern Language Journal, 14, 217-221.

Brown, D. (1987). Principles of language learning and teaching (2nd ed.).
Englewood Cliffs, NJ: Prentice-Hall.

Clarke, M. A.(1980). The short circuit hypothesis ESL reading - or when
language competence interferes with reading performance. Modermn Language
Journal, 64, 203-09.

IrVin, JL(1990). Reading and middle school student: Strategies to enhance
literacy. Boston: Allyn and Bacon, Inc.

IrWin, J.W.(1986). Teaching reading comprehension processes. Englewood Cliffs,
NJ: Prentice-Hall, Inc.

Robinson, F. S.(1970) Effective study. 4th ed. New York,Y.. Harper & Row.
Rubin, J. (1987). Leamer strategies: Theoretical assumptions, research history
and typology. in A. Wenden & J. Rubin (Eds.), Learner strategies in
language learning (pp. 15-30). Hemel Hemstead, England: Prentice Hall
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16:30~17:00

A7

w5 BERE YGAGAA fojtlo] AHEEE o] YA} AF 5
Utk F27t &3] ALgste 9 A9E T 30028

o 33t= d oEgo) gidn vk a8y, F29 o
SEAES ALY oM W GojE A yiolA ALY Wl glomg WE 4
Al dojrizizn wih nthdoz ZE4E dojrl AoXWA s 7| gsA B
i g 4a¥ " dgelA BENE st A EE L 23 Holas) H
71 ok RHOA AHET Yot AFAHA LA Re: HE FAYSo] =
AN a5 Jolg AANA 22 T4 oM ALE 737} glojH a1 A
HE B S Fozt ek ok A 719 Sl AlgbAth A 109 gof TR
7 FAAET AnE AAZ JFAF g3 ME 58 o4 dojdsy 44X @
% o1 L €EEH] YA ATAARHL LT A7) s AL A E
1z g

A% A2l 7 (automatic processing)?olF FH A F g FAHA BL
dFE B3 Fol9 27, ofF, B, B4 F27 FHo] A5 Ha #Ao] o
FolAE Ag LI FA Ay AAHL THe AR nig Aoz Ay
A7t dAH ez BEHE FJHEM, ALSA FoW 2 Lgsol wug: o
71 719 ZA7F 9om A A4 A2 A At Be AFE 58 2 A
2 #Ao] AEHE AR FH Ay Tz uide] vTH FTH AHE A}
"ok olZe] 7] 7o)t Uzt AT AT HAo] PP & HAE Yo
oW I &80 Fridez dojuA " o] A% HAo] Yo}y &)
Me B AH Fdol Badsu, 99 253 FHo| BYSHW 2R LS
AFHOE dojdtt HAR T2 R FoJg w9 #=2 Fq&EAI B A
< FAStY go] FHH ol U NAL 2Hn YN Tau EE Yo
AAME ol E AHo] A9 FEXFo] Hol Hale AL old T4 Az FHA
o HEE Q7] WEelgm B & g

2) oj9719), 25 H4AAEH(ER Y, 1998) p.86
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A% HE FAH A HEE Ao uFEPeS H34 25 (Audio-lingual
Method)2.2 8 d& & 53ld £7], 237 A sHol vl$ 73]

b RHA @e Py
D ZAE FYEAA 29 48E 49 FARAY 59712 Eof

2 YA $EE B FEL W EE AAHLE wEA wac
3 s ¥, I, Trwoﬂ 798 71golu, BY HEE 340 54
A o

H BEAE BL GSHE BEL T 4 YA 2§ UrAFI o] vA
AN g FuaA gt
) B4 wolu TE WA % Ag ek

] - e e -

A+ 3 49
1. & @A (nitial Presentation)
EF9 4% AANEAN B, €3 oJFdrld ERE F1 3o &

BA¥ 5 A @ 3o A2 UL 29 FEE I3 ol 7]
.

88
2]

< W
s F

I %(Repetxtlon Practice)

‘5}? Wes 3 ‘26]-“1 e T FAl4 913] G4 BE AdF L Este 2uy
W wAbe s, B 85 S T3 AEY 23 u|E A4

l

3. A 9<% @A (Substitution Drill)

FamddA - P AE - o5 F4 ¥F
g 78 EEE S U & UES A5F o WA AFHE
Flashcard, motion5& o838l hxste A4¢ sel WAL g402 Bx &




ggola £33 - Pdgoin gty 109

dAAY. wES g i 222 AAZ HE mALY A A (cue)lo] A
A28 THE AN (cue)E WAZRY okF FA #Fo) HA ¥

4. &l &A(Check up)

Listening Quiz | ANGAA % | > | m3Eg

Bae Mz 4e wud Fa E4E A% ¥ 42§ Fad £7] Prhe
B3 A7) iAo A A% J1Sh oo UF BF HFoT 54 AF
Aol A G BEe s 37 sl e

2% ga9 go] L& L HE - A2 AFE T B, o F, FA, A%, 2
Brzol dig gdol YA £F A AMA, AH S =g AHA
A AYEL AojAtE 713 E AFIHA, 2T 222 Ao THE MEEa A
$3dA FARFT S FA FAH T2 o]F UIEE g oA Fold d
& Frist BAE ASAA otF e vl A dAY  dE Qo] 33 T
gg ZFe Aot
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R N ITURFAEEL S g ef

2000145 A % e

A 2%

o A3 ()
AL FEFY WP "aAgs At

31

e AF3 (5
5o} g F7]9 W3}

e HA5 (N& +2F)
Exploration of commumicative language teaching in Korean middle schools

38

o AFT (FA4d)

Foreign language listening comprehension linked to authentic
input and language leaming strategies

39
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& A 283} FojafolE Fa: 3138 (FAYE)
3as3 14:40~15:10
AR

SALEFRFY AP e AU

A 62 A{AA o2 9 Poju{ e AP WE A1 Ut o)A
A Zx5o] 4 o] FH AARGE JAAE FEHE J|E0E HA o}y,
AT FTHE o8 STem A AAE 49 (Communicative
Language Teaching)g FH RAFYHOZ A3 o|RAL uF @d] ojA
Y713 Hgolgt B 4 k. CLTE 2zte A5F Adoisd ol 7|5l
EdE FUME FF3s 859 A4o] ‘Fou|H AP FF542FE EFo|n
2 EY 715E o Zxsa Yot gy dFd €7 AAL AAZ ¢ dn
FHI AN Fo vd 5S¢ AY A5ATL EE(Widdowson, 1978)4]
4 ¥ ool #E2E A% oW £uE $£43T P WL wol g
d& HdFrh(Savignon, 1987) HolA XF9 &= AFgd 714 AL w4
WRielz & 4 Utk 2= BFEa olgid CLT/ $a9 $538 Ao
2 AR R JYE A EY Aotk oo B A7 BEHL g0 YQ
del dZ+ete] CLTY BHe 7Neda TA L4 EAHL 24 3 3§
2 Ugoz dYE CLTE AYgsin HPS F3) 2 284 HEs: W o
o} :

$-A, CLTY 53¢& a<kstd, 1) A9 47158 B§ 30, 2) st F4 o
5 @A JojFAIE D A¥o] FIi) 3) AL Fxsez IHAASL ofd
AAH A2 (authentic materia) & FA &} 4) F2uj oA A58F S £
guidgd 23& F2 2 FANA BgstE 7ed §50] o]Fotn B}
5) A E AASY AEgHl A wigst HoUA ¥} 6) FANE BE,
AEAY 8F F& T3 s A4y 53 A, A2A 5& FA T

olg & CLTZF $-8 Ao =¥ g 2& 333 2747 7ldg A
olth. 1) SAAT BF & T3 g e It o]Fold Aol 2) WY
stgd T @ Aol %% M H(intrapersonal) 3 ol t1gF sy
3 (Gardner, 1983)0] #tg€ ot 3) 859 EAo| AF9 d2ESAHL
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AAstzz el H33 Aaurl 3531 EE £319) swlo] =AY Aot
4) QEF AAstez wAlg Ao APe F3a volrt FAY =9
ANA G A B&H AFE =Y Ao},

olg@ Aoz B33z, CLTE M7 Igo]279 ESL 8739 dojul »
AHE HAIZ § o]EolE2 EFLAFY Iz =Qs: Aol Erlssit oA
Tall, +29 AdjaF Y AKPAF L CLT7 HES BAs) L ESL $43=
A3 th=n, o] mye ZHIL @A wre) A ALAF] AA Y] Y A
ol oz}t AU 4, = }E, ¥HY, 59, Yy ge vAXTH Yo
9% Aot weky CLT=Yl %A EFLolat: 22 mas 823 CLT=
o] Wzt FYst FHdE CLT7F A459A Rax g 713 2 oe=
‘CLT7F ¥4 728 93 75 dF Lo 5224 2o dig AAH Az
& AAEA FE: d Utk F, CLTE geugE ‘9r 2760 2308 &
ER ¥H AXE n] 37 53 olojFE 7 vAY d¥& I} 1
92 Rivers(1983)7} MAE 3 ©AE §A-9 A& % (Pseudo-communication)
QAR ANH=Y oRAE AA dA F B ©A 714N A 4 Z(Rivers,
1983:43)] 24 =, Littlewood(1981)2]  F-9A}AE  #%(Quasi-
communicative activities) BAl= A A JALAT BANA v 272 9% oy
GQAZAM H-2At2 % #F5 (Pre-communicative activities)®] 398 Zstd 4 o)
HEH meby gtgE doIPEE J)%, Hdold AA, ASH A3 AdA
cH FLHE Fo2A dosYe FAAEE vA (Littlewood, 1981:8)8t1 Q)
9. S CLT7} #7373 852 27 &¢F dAdME §938ga & 4 9o
U4 B FAAA Y 50 8FHE 35 QAAAE 7S5 1SAEY 2
ARAE o @F ZA3sor & "Wa Aol A AL

T GAY ABIe FE AF, F-AAAE 85, A AAAE 859 S
TMAN F-JA2E BF @AY %32 Ueuol ok CLTE 9AAHQ 2
€ A3 =AY BA, § DA AL F GEL FERET o] GANM A H2,
AR A%, 98T 59 $He B 452 A 2y £ ndME o] w
A A E-BANA FA T2 FAvH AEHoT FAXAY MAH §=&
23 Ag EHE 81, oJR& HAZ CLTAAM 278 s wise @
E5olol dn. mEN FE-JA2FEE] BEH 2 FAsEe A2 2
A sy 2o

AL E-9A2T BFol volzd $Fe CLTY UF, & JA2E 43,
4 9%, #9vsH(meaningfulness) YHEL $8% 7120 e o] 24|
A21=0

AA, FoAn) Jgel 4L 58 P 50 Y2 A,
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A4, 43 E5S AY 59 223 HAAA Hoi} un e S A
AA, AL &5 AFHOE ALY BFL FET A,
A, 384 #4439 g g3 5 A X,
SRR, DA REg AAATE Bt 79 FY Ve A A48 2R
Ao Fogg o] HyPd A 5 AA
olo] ofefle] 7THe] HAVIELRE F-A4 T ¥F9 AFHE YUY 5 Ut
D EY, od, 3487 5 S48 WS AEHAE
SaE AdAEHIL o] EFE T3 FEI) AEHAETE ¥R AN
oA A
2) olAlEt AAH ERe) o nAHJYEN?
€71, ¢7], 283 7143 8 dadAM e Re) ofyzg war), 27
o2 % A=HAEA 1 78 P
3) FAuigedA G HFE AEHANE?
awALe] Feqdohes stz fovA digle] 7|3E Po| 2AHAAEAE
AR 8.
4) &%) Avglz WF F71&§ FLdAE)?
wAst g 8, & TA g% Fou|d FEEo] HY9 FEH ¥
o] 23 AXE FFdd.
5 SFAEY FEFYE F VI
AL, dABAH, 53 48 59 thId gy Y0 ddS T3 B
A ¥ HAEE FF o :
6) 2% ¥ AP W59 73 & R Es?
ez s dg9 7137 52 8 AstHojor it B3 olg 3
Agd.
7 E2EFE WEE FI Tt dolW Hrkxte] o3 xFo) AwFH Hrist s}
i
SZHoln U3g FoE aXEA oA ¥F o] @3 Ame] oA
Brt &Fo] AYHJAEANE AF 8
ABAA F39 B3 AFE7] dd 4FE AAsaT F32 18d 16
FE Aoz 49 Jdd A Fde2 UE ¥ AY AN F-gAAE
2% AF9 4L 59 HUeE, 349 751@("*4 PAE T4 Wdoez 45
T AFAE % 4 d7E YT Y g WEL Fu By g9 3
Hed FAIDGAME AT WY, F2 A4, d93 YHor Fyd TR
Argol AT WE, dPAdANE Fou AFE 24T BY FAHOR g
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A A3EFE FESAY. 28D F F 92 d4H =g 59 A8E %

3 AFA 2L FA A ¥ mAY JHE AE 5 AL W] 24
ATt ol2ld W olgd JEY EANA E5F FA U JAYRF A
A T HHoE FSFA AF HA YALE EE AT 2o}

2F ¥ F A9 A4 R H3AHA 4L AN A8 T A x5
W Frhot dojvlol & ANFAQUT F, F-4A 4% 59 A4S P43
7] Hs AE AD el AAE F-AAE 8FH AA JALE 854 o
3 2 d7A 9% AHH Y HEx ZAE WY

fojule] A% HrlNE ‘=H'7 L3P o2 o] AL WY,
WY FAAA P05 UEY Ay FAdelN f3Ae gL ngor ‘B
H AT 27 NS B AR HoldHE S g Aoz L}EM
T A2 Aol B £ Ak

£ a7 d8 A4F Jag A A, AR 2 FWEL ey By
o] FejmA AE9 7|2 HFAHE AL FFsigon, 233 FYSL ¥F
o &AM AF4 7137 FAATE o] f2 o] AFo FAH v e B we
A F-dAAT EFd did AP de] FFE e soFo|goen ol
Y gA d9 AF7t obd g WS P JLe & 5 U 2
A 234 HEE AY G449 A$ Ay o7 ANE golmpoy aFHH g
A8 vy A8 &g HHEE B vEigth @8 HER A g A 9
A2 BFAAE WEo] AXH J9Y wE wgo] g A3YFo] 1AF
Yol TFHoE BAHALY, AY T FYFH FEAME %717} e 9%
FAEC] 2 HIEE B 3}

AEHo g, AU PP oA AEL & AT w3l glojA BEY
U T E-AAATE 85 dF FHHA M3ES 2EEHYeng, o o
2 B E¥ol ARA FTHAA Aoy SPog Holhd sH5AHL AAlETn
o a2y $717 21 AR ol AE ZHR A Aol 189
7o FFsz F71 LS AHATNI A -2 E 857 g9 4
GAt2T BFE AT nHn dFHojof & Aot}

2k
H
1=
2=
A=)

=
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23 15:10~15:40
5

Q5o g F719 As

D a+9 4984y

gjxo] RKNA AF7A 2AHQ W(cognitive aspect), AoJsHHe Foprp wol
drHol AT, FAHQA Qi(affective aspect), & Fo] FEEIE A
o2 A2EHA &t} (Keller, 1983; Crookes & Schmidt, 1991). H 20, 30437
=0} WKL Jol& T2 vl$E AT FAHA, Agya He Zg
A& A4S, old g A7t BEA NS ok B A7ty AYe
TN B B FoAgFAI} dolo dE FuE Y3, TI|EEE 240
o ole 93] AEAE] HAEY WA, B, & BAHY 228 283
AR ¥ @A F9 Be(teacher-centered) & F7317] w&olzt Azgct
5o @5o] 349 F(students-centered learning)®) Ao} FA7} == g
olgti & W e 2F % ZA4H 82F AH Yo sy wgda= A
2 T2 AL YFde. B =E& 98 9 Zo|(English as a foreign
language) 2 & FFHRAEY AA FUAZ TAHE FAHH 2L Ay
7l @7 (longitudinal research)& F3A 2Fo] AKo| 7|ddstaxt dcp 2 o
Tt MR AFo] e o)A L AAuS W WeHL gL go] B
7hA] oA AmE & .

AA, I} AKe FAH a0 GG AFE AYAYAYAS oA
19700 dd) =% I e AFHo g olE& AFn{RY
(social-educational mode) & F3A YFojFEL Fo] st&ale Ee o
(target language)®] W& <dof T Eso] g FAHA ) E(integrative
orentation)& ¥3 FHAFo Atz R E3jol HIHoZ E31E(integrative
motive) 224 ol F5F F Ytz FAEYG. 23U gojE 920
(English as a foreign language)2 w9 SAYENA 23 Al3jo] 3" 4 g
€ 718 AldEe] 2, R doigge Doy FYAgM PR EE,




116 : 20009 AggEs

AR SEYPL T Aty Y a4hE FEI HAHE FUF A9 29
A FAHoR BE /M5 24F A 9o g AH 249 9F
o sl BAE I 98Ut Ao

E4, 29 dF7E G E Fo(EFL)E Hl$E IEAES YR 294
ol v} mAAA gHEz At il gy 848 FHA HPH
Aot @ttn FA§r} (Oxford & Shearin, 1994, 1996; Dornyei, 1994a, 1994b,
1996; Schmidt et al, 1996). 71®&H oz &FAE9] a7 & +437 AsAM &
N Eo] 9ol wj¢E o] (orientations)E W ¥ Ayt k. HI2 4
FE AEANQQ FAA P =(integrative vs. instrumental)®]o] WHA/2AA %7]
(intrinsic and extrinsic orientations)$} Th¥gt Helge] 848 FHA, 3o =
go] HHo2 WANA o]FAE sFAES] EHAFY AAHAH 248 HYY
+ ok B

AR A} 3% 82} E (social-educational psychologists) 8t Ate] FA <
B = (integrative orientations)= & =22 ¥ (integrative motive)E K EAA
G&AE0] gFo Bgo AFY & Uvn FH{E wAd, FF T FIF
B 9Fo] FFAEL A 82(BHEY ¥ 4FA FETE, AN B
A5 EAY 0 UHAQ Q. i(attributions,  self-confidence  (anxiety),
goal-setting)o] T W& 9% ¢& F Ao AZEd. A9 g =7
Y3y 9 3o mAbe] qig Frt Fol AF A, 2434 848, o
Bo] 9Zo] FFAENA F¥S X} AGEd.

ulrlgez AR FAEAA 24 O dFe ¥ £y dF
(cross-sectional research)d]l =&=o] st} a2y &FAES AAAHA 84
4 A3y & U, o A E AL gFo AFAANA FAY A8 AT
2 4 9t adAd B dFE G4 243 248 FAHeE AT7EH FA
of ol2% gixEel ARA WIHo JteAE AWr] AT (longitudinal
research)& F3|A ¢ F o] gol&d 7l§stuz @

2) 479 BF
FARA AFLEFE V) JHIAZ 29" 5 Ut AR, ol & 9o (English
as a foreign language)Z Wl$E = FETE SAES HAEAF 84
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(orientations and motivations)$} SFAHHAE, ol& ¢ 2259 ABBAE 2AH
o EA, oYY AAHF Q4T dur|AeE, & FTHAA nSnE
A e AE dolth. AA, AEA nEHYT AQA ZSHYES9
FoIE e FEAH 249 AojHE FHEY A, oG I &9
43 247 Md(sex role) oW BAZ e AE FHEY. nAtoz o)y
g dAE FHAM A2 282 H(social-educational model)T ] &2 o] A3}
FAEE EQstR, gFo] {7 £AALN AL 5 Q= g3 msuhy
& AFgc

3 dFUE 2 3

13X e & 979 dadsd B A7 dd ALHA 249 92 g4 5
7] ol8o A Eoet A7 W F BAL =ddgen B =% A
TE MELE AN 2FAME WA AYR{AAEY dFo YxwyY
(social-educational model)& &7/M3 3, FAHA AFAIA L Fo] &l v
A A¥E =28 (Gardner, 1972, 1985a, 1985b; Gardner & Maclntyre, 1992,
1993). ©] o9 &5 &g HEo uld FA R MEE ojEY YeAE =
gt FAMHo=R, 2-20|-E A&e]l F 2 A(contextual effects) T 9o} &
F2e AAH Fh v= YL BT 2-3oAME fo]g 9|Fo)
(English as a foreign language)E #]$= A3oA e 7] @ 7AAHH 848 &
o&tn, o AL EEE Y g 2o =o] BAPse NE A FaAL £
A AgEth 2-4d e 9o qEA4Ye] FR4L 95T, AYAERYS
B AT 5 e Ed2A, 4 J g g4 o] E(attribution theory
and expectancy theory)E &7|, d93ly 9o FFRYPo B F78 4 9
T 7tede B8t 2-59X & el AT (cross-sectional research)® %t o}
yz} Ad714 Q7 (longitudinal research)?] W2 A& K9t xn, &xe] Arshd
EE A AeWEE A9gses R¥oz  Ajobd A o] E(self-determination
theory)& FaA Stgate] o Fo] sigro] dg 42 Aa W g(developmental
aspects)& AH3tnA g 2-69M = To] FFol e A(gender or sex
role)d] 4 E3Y, Fgate] AAAA 249 Ao A FAE 4y
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3goME ¥ ATE AFsty] A AAg 2 AT (pilot study)E F3HA,
o] TreAte] AAAA AE R F719 ¥ztE AL, 49E 84, F 4
W Aate] W M2 A 8 (attributions of success/failure, intrinsic . and
extrinsic motivation)7} =] &g JFE v Ads AL BAFET 474N
T B dFE 9 HHEL JlesidFyd. 94 £ A7 2439 ¥F FF
g 38d FAEo] o] Aol AL, FAELS F Hel FH (FFTn
9 nSea) AEAE FAAYdAEFYUH AEE AL factor analysis, discriminant
function analysis, and T-test& AM&-3te ATFAEE EMAFYS

54 e A9 AAZA factor analysist FIZFAEL JojFHo =
AL 2 &3, Aold FAA Ali(integrative orientation)?’} F L% factor®
2 g &2 g, e AMEL intrinsic/extrinsic orientationsel 2 &#A J L
gon, ol FAEY do FHdEAL A FE =H(motivation)ol 4z FAHA
EE $AFo2 48S Y. £EF FAYESo| Fo THY TR A 7}
5488 UWEF 84 § AN 8, 5 (adaptive attributions) £ ¥4 &
&, 2}, $9Ydol E(maladaptive attributions)o] X3 X7 Fo FH9
43 9 =¥ 4L vH

At Golg YFo(EFL)Z H$= FITFYEL HEAHA Ada§a
(social educational modeD)®] integrative vs. instrumental orientations
/motivationsoll 9 3& ¥Wr|R T intrinsic/extrinsic motivations, attributions, =1
2|3 learning environmentsdl © ¥& d¥L e A o AWy g ¥
A Aiaes dFYEo] S FAo extrinsic motivationd] FFE #por},
2F%a AN intrinsic motivation2. 2 A3 W3Ho] zton ol go F
Yol 3 EAE FE ez dEych £ 1FHm Add AAF
(self-confidence)ol Bt M Z& factor’t YEhd AL Clementd] o|2& ¢33
ZtHClement, 1980, 1985, 1986; Clement et al, 1994). =, &= ojd] Az
(self-confidence)E T2 olof7] & w "F& Bt(low anxiety)?d 2 9
Fojo] i A ZHhigh self-conceptions of L2 competence)”o.& A¢jdrt}
(Clement et al, 1994, p. 422). Z#}|A ¥ & EF A3} 91 FEo] gl &
FARAAME, o= Fx9 IAFH FYAL g4Iz T8 F e 7137t
FANGA(FF 15 8L), o] Az (self-confidence factor)e ebE Rojtt.
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Ao 2 ARYEL FetAdel vsA 52 AL (target community) 2 2& o
i(target language), 282 4 2 Fo| A dfsl o FAHA An =Y
& FA%E Aoz Yy

6%, TR 2 2 ol EJ ==Yt B =Ee AZAHQ 9=
o B F7] o890 AbE 5 ¥ H(social-educational modeDo] dtel s
(single-factor construct)q] “integrative motive”2 ul&to 2 x|yt B =
=0} sEEII7 BEHQ 9Fo] & o] &(multi-factor constructs) 22 o] F
o It AL BAFY. Folg 9 Fo(English as a foreign language) 2 Hi$-
v dse ABTAHY A dae 2yude At sz
(self~determination theory)el #]=o] 8% F7|(foreign language leamning
motivation)& & 4¥ ¥ 4 Y= A Zoh(Deci & Ryan, 1985, 1990). ;WA F
= FBEL AFHY integrative motiveo] A FFL WAk, A @A eS
3 dAgd NA/9)E %7 (intrinsic/extrinsic motivations)ol] 2] sjA] 9)=Zo] <o)
438 A 2o = FASY Iojo WiE =¥ 2 AF pA
(motivation)& T3] ALY 8t §7] 2o AAHE Fo] o, B )
Y (attributions, need for achievement, anxiety, self-confidence, and learning
environments)o] olsjA QL B3 AHHT EF AFARAY o] dE F
719} &% A7t @AY @ F(cross-sectional research)o]l Z g T o] A7
= dd714 d+(longitudinal research)& £33 StAE 9o sgE7E |
3} 5 o 7}°1(developmentai aspects of foreign language learning motivation), ©|
Wies B3 9480 dgg BedE AL BddRg g8 8FdNE 92
°f &5l FAEY 30 FH(Fo)L AT AHNE FAES w7
2 B ¥ F= olHT EHH [4EL 1 AR RSHY] HE
g F de 70 ueYe] =9

e-mail: dkang@trut.chungbuk.ac.kr
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Exploration of Communicative Language Teaching
in Korean Middle Schools

Communicative language teaching has been one general teaching approach
in foreign and second language education for current decades. The purpose of
this descriptive survey research was to explore and describe communicative
language teaching (CLT) through teachers’ beliefs and classroom teaching
practices in Korean middle schools. School and classroom English teaching
environments in the Korean context were also investigated.

The target population of this study was all middle school English teachers
in Seoul, Korea. The survey was conducted between November, 1998 and
January, 1999. The questionnaires, consisting of 80 items totally, were sent to
110 Korean middle school EFL teachers selected randomly from the target
population. The data of 97 valid responses were coded and analyzed, using
descriptive and correlational statistics.

The result of the study showed that Korean EFL teachers had positive
beliefs about the concepts of communicative language teaching, but it was
reported that there were some’ discrepancies between their beliefs about CLT
and their practices of CLT in classroom instruction. The results showed that
Korean English teachers supported the concepts of CLT such as (1) to develop
communicative classroom environments that blend the language skills of
listening, speaking, reading, and writing, (2) to provide appropriate, meaningful
and comprehensible input to learners, (3) to use motivational activities such as
games and songs, (4) to use audio-visual materials in language classrooms,
(5) to use learmmer-centered activities and (6) to teach grammar in a
communicative way. However, they reported that their teaching practices in
classroom instruction were still largely teacher-centered, teacher-dominated and
drill-driven rather than learner-centered. In correlational analysis, teachers’
travel experience in English-speaking countries was shown to have positive
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relationship with their self-reported level of English proficiency, and teachers’
self-reported level of English proficiency was shown to have positive
relationship with their classroom teaching practices of CLT.

Based on the findings of the study, some implications will be presented
for teacher development and the development of teaching methods in Korean
English education. ' ‘

s

e-mail: schoi@hanimail.com
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st 16:30~17:00

FOREIGN LANGUAGE LISTENING COMPREHENSION LINKED
TO AUTHENTIC INPUT AND LANGUAGE LEARNING
STRATEGIES

- This study used both quantitative and qualitative approaches in order to
1) identify foreign language learners’ dispositions toward authentic listening
materials and their listening strategies; 2) explore the relationship among
dispositions, strategy use, and foreign language listening proficiency; and 3)
investigate the effects of the implementation of a curriculum with an emphasis
on authentic listening materials in the foreign language classroom. A total of
284 Korean university students participated in different aspects of this study.
First, for the descriptive approach to the study, students indicated their
dispositions toward authentic listening materials and their listening strategies
by completing two sets of self-report questionnaires. In addition, two different
kinds of listening tests were used to measure their listening proficiency in
English. Second, for the correlational approach to the study, data from the
descriptive approach were analyzed with multiple Pearson product-moment
correlations and two stepwise multiple regressions. Third, for the experimental
approach to the study, an experimental group received instruction in which
traditional listening materials were replaced by authentic listening materials
during some portions of the listening lessons for the thirteen-week period of
the treatment. A repeated-measures MANOVA was used to find the effects of
incorporating authentic listening materials into the foreign language classroom
over the period of the treatment when compared to a control group receiving
traditional instruction. Finally, for the qualitative approach to the study, 26
students were randomly selected from the original 284 students and
interviewed to gain a deeper understanding of their dispositions toward
authentic listening materials and their listening strategy use. The major
findings of the study were as follows: 1) Korean university students’
dispositions toward authentic listening materials were generally related to their
use of specific listening strategies and their English listening proficiency; 2)
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their dispositions toward authentic listening materials and their use of listening
strategies, in turn, could Dredict sqnie portion of their proficiency; and the use
of authentic listening materials in instruction had significant positive effects on
their dispositions toward authentic listening materials and their listening
proficiency. These results suggest a need for incorporating authentic listening
materials into the foreign language classroom and offering well-designed
listening strategy training to foreign language learners.

e-maili tesolkim@mailx.dacdm.co.kr
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e-mail: jeyu@asan.sch.ackr
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AN 16:00~16:30

Adady

Ty

CFAF QoAU S 3AF 2F G0 A Pt
On Teaching Materials of Primary English Considering the Seventh
Proficiency—based National Curriculum

The purpose of this presentation is to review the 7th curricilum, and to
present instructional materials and lesson plans. The characteristics of the new
English curriculum are as follows: the distinction of a required subject and
some elective subjects, a proficiency-based program, and the reduction of
learning contents. Because it is difficult to make materials suitable to the 7th
curriculum, it is argued that the efficient ways to devise teaching materials
need to be presented in the classroom activities. In developing instructional
materials, the basic principle is the constructive realism, which is based on the
steady efforts to improve the current materials and the needs of teachers. In
this presentation, the analyses of the communicative function categories are
reviewed and teaching materials and lesson plans appropriate to the 7th

curriculum are presented.

e-mail: kjseok2000@hanmail.net
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Kim Draper & Tim Bennet, British Council-Seoul 14:40~15:10
Young-Han Kim, UCLES-Korea

Business Language Testing Service (BULATS)

The Business Language Testing Service (BULATS) is a language assessment
service specifically for the use of companies and organisations.

The service provides:

- relevant, useful and reliable language tests in work contexts

- test administration to suit the client company’s individual requirements

- rapid turn around of test results

- information to help the interpretation of test results

- advice to companies on appropriate strategies for language testing,
assessing language needs (language auditing) and training.

BULATS is for organisations, which need a reliable way of assessing the
language ability of groups of employees or trainees.

The service is designed to test the language of employees who need to use a
foreign language in their work, and for students and employees on language
courses or on professional/business courses where foreign language ability is
an important element of the course.

The Range of BULATS Tests

The BULATS Service makes use of a number of specially designed tests,
which are described briefly below. Each test can be used independently of the
others, or they can be used in various combinations. This principle of
flexibility allows BULATS to customise the service for different situations.

All the tests aim to be relevant to people using the language at work. They
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cover areas such as descriptions of jobs, companies and products, travel,
management and marketing, customer service, planning, reports, phone messages,
business correspondence, and presentations. The tasks in the test are generally
practical ones, eg. taking a phone message, checking a letter, giving a
presentation, understanding an article, and writing a report.

Tests are produced to the high standards of accuracy and reliability set by
UCLES and the other members of ALTE (Association of Language Testers in
Europe).

All the tests aim to assess candidates across the five levels of the ALTE
F rarhework, ie. the same test is used for all candidates whatever their level.
For the Speaking and Writing Tests, the tests can be adapted in content to
suit different companies or groups of candidate.

The Standard BULATS Test

It is used as a relatively quick but reliable test of overall language ability in
the workplace. It lasts for 90 minutes and contains three sections: Listening,
Reading and Grammar/Vocabulary.

The test includes the following tasks:
(Listening)

Part 1 Understanding short extracts
Part 2 Taking down phone messages
Part 3  Understanding a longer recording

(Reading)

Part 1  Understanding notices and short extracts from letters, forms, etc.
Part 2 Finding information in short texts

Part 3  Understanding a longer text

(Grammar and Vocabulary)

Part 1 Filling gaps in a text (vocabulary)
Part 2  Filling gaps in a text (grammar)
Part 3  Correcting errors in a text

The BULATS Speaking T
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This test assesses the candidate’s speaking skills particularly as required in
the workplace. Candidates are assessed individually by a single examiner. The
test is recorded and independently assessed by another examiner. Both
examiners are qualified and trained specifically in assessing speaking skills.

The test lasts about 12 minutes and consists of three parts:

(i) Interview
(i1} Presentation
(iii) Information Exchange and Discussion

The BULATS Writing Test

This test assesses writing skills in relation to the workplace. It lasts 45
minutes and includes two tasks:

(i) Write a short message or letter in response to another message, letter or
notice
(ii) Write a short report following brief instructions

Computer-based BULATS

UCLES is developing a program to deliver BULATS on computers, using a
CD-ROM and LAN. This is a test of listening, reading and
grammar/vocabulary, and produces instant reports on candidates. The program
is an interactive type called a Computer Adaptive Test, which means that the
questions given to the candidates are adjusted to match their level.

Test Results

All candidates placed in a level 0-5, based on the ALTE Framework.
Overall score on a standardised scale of 100 and individual section scores on a
standardised scale of 50.

e-mail: yhkim20@netsgo.com
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Gerry Lassche 15:10~15:40
POSCOI

Oral Testing: To Test or Not to Test

All too often, EFL teachers find themselves in a quandary over the
what’s, how’s, and why's of assessing their students oral language
proficiency. This presentation will provide a rationale and structure for
conducting oral interview type tests using the Oral Proficiency Interview as an
example for classroom application. The presentation will discuss content, oral
proficiency criteria, interview techniques for eliciting performance, and discuss

some of the shortcomings inherent in interview testing.

e-mail: baccachew98@yahoo.com
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