Journal of Liberal Arts and Sciences.
Korea Maritime University. Vol. 8, 2000

I;
&
U
=

Vygotsky ©o|&d|A]2] o} w435k ul

Looking for Child Instruction-Learning Methods in Vygotsky's Theory

Kee Kweon
= Xt
Abstract Il. Vygotsky o] &9 fo} m4=-8t4 vy
I. A8 1. WA-Fro} ¥
1. 939 99 2. Fol-fo} ¥4
IO. Vygotsky ©|&9] o]&# 7|z 3 E£F dy3d
1. 3534 71%9 ag V. 28
2. s} Fugd
3. HjAg s ZHugdy
Abstract

This study intends to examine the theoretical basics and social interactions
reflected in Vygotsky’s development theory and look for the instruction and
learning methods for children.

Vygotsky’s development theory suggests a new view emphasizing the important
relationship between children’ social world and psychological world. Vygotsky's
approach thinks high of social and cultural experience affecting children’
development. He also comments on the importance of school education.

Vygotsky’s approach, therefore, is at least a solution to controversial child
education, because it aims to respond to the current capacity of children and

promote their development. The education based on Vygotsky's theory, by driving
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instruction and learmning in the zone of proximal development and considering
children’ both present and future performance, can strengthen children’ preparation
for formal and following education at elementary school.

According to Vygotsky’s viewpoint, preparation for school education does not
imply going a step ahead in academic knowledge. Rather, it means promoting
higher mental faculty or all the factors contributing to deliberate and reflective
activities, such as logical memory, problem solution, imagination, and abstraction.
That's why he treasures sharing opinion between adults and children and among
children.

Child education specialists and kindergarten teachers might have to listen to his
theory and seek the ways to apply it to actual education on the spot.

I.M 8

1. 79| 29

Ao Golm g BokAE ArE-E3kd 990] fo} wge RE FWJ A 9%
o ug Aol FAS T itk 2jAlol A4 Vygotskyol ©lBHY #FL AT
Age 9%go] H1 gtk oldF ATE folusde WP FEH &S MEA 7R
ok st @Al HFo] Hul A2& WEed gAe 48 ouE YA It

A g0l 98 uete] Solmge) 7122 7MY ol @4E |22 Plagetd] ¥l
2olt}. Piagets 2ol 7198 /e A&d Fu Aol AR APYE FE3,
N2 Ao Tz2E 47149 5 AASES 3 A€ty AP A Piagete=
N3A AaEgd o FHRA Aol ALY T FEFE MAZ AR, FEd
oMol Bt} o ARA g9 gad AEd B (equilibrium)el itk Hgkoh mEt
A 0T R AR 3 oFA FAHEAd dadEe A uelA] ZIAT
olo] gt AS IBEE AEE ¥ d7} vlZ Vygotskyd E@o|Eclth Vygotsky
o Wgol2 e nSAA 7159 W U AlE) HatE T B3 HALE olgeln ¥
2 9t o|RE Vygotskysb Aztel nE FA #H3 & ABFA gie ¥3H 843t
225 A58 o FHEdE AS B2 gEolth

Vygotskye] o]2& oA A4 A, e nFAA Y, Alnst FF& A
71 94 Qdol2 ALgstE 5 So2 AR fof, folsl feiztel AR neE FA A
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Vygotsky °|&9 A9 fo} w-3t4 why eha)

- E¥ Vygotsky®] ©]&2 fofel ¥@L o]Fo) Urkedl o w7 Fo4e
HEAAM, 7h2 T o2 RE {4 At Ro| Azt AFA g YojM 2rA
Aol w&L P& WAt ZzeA.

B2t & Ao E Vygotsky $ol89 ol2x 728 AWE I, E3] Vygotsky
o 22 o2 712F AR BEAE F wAlY Ea Holzte] F3AES nAFow
A Vygotskyel fo} ms-ge By F7stna shee 2 997t gk

e O

re

II. Vygotsky 0|29 O|BH 7|x

1. 12

on

Haslsel we

Vygotsky deo] 29 4L 15 FA Ao o i3t Atg] ALY T 23} o
AHA ol golgta & 4 gth

Vygotsky=, Z71 2HA Atn@ 719 B4 el EgHoz Foz gl Ao oh
2 AR B3 @R3te] 33a8S B d9dn M) Vygotskydl oatd wg
2 ARH FEAgd 73R, @8 B Hasled FojAol gtle Aok nT
S WREster] Ae B3E vfsle ALEA B389 mge o] WA glo)
of gir},

3~641 folE AsiAE A Wel ol BAd o3 ] P Arz z2HY
T A=F 49 Mg A=rt Wes Arizde BgnAH A oA fole Ao
U Ee o3 Al BFE AFoez Ea uwA HAW = go =
(other-regulation)?] FAE1 A7) ZA=2e] WA olggo] Az}

A71Z2A L 71 5(sign)E AR @ A13H 45Z38L B8 Alsle 238 yusigo
2N 7hedith AgAez A4E E3le st ddXoz ol A yuss
TR Vygotskye doje] #ge 7139 A4S $¥sts o2 P =3 o=
U FA7 9 22 {FAIG Yds 338 At Bk a8lm do)r)t sty
= olfre AHEAQ FelA FiQAEQ Aoz 1 7)%e] Waly] yRolaln Bt}

A7) FAAQY Aoyt 2 3~6471 HE 9F J)5E UH BA dde Bz 4
do2 AHEE & gtk Vygotskye AVIFAA Ao Fela FEage FHdR| 5
o obg 2719 £E AFA PAZREH 429 AL ol¥o] FE /1%L 3 Aoz 7}
TR oFEel AN/ HAH B wat ArFAd Te B w1t
THoR XA ¥u BANAS AYS e v, 2 AAAHD YA AlnA = )
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%< e Aol Vygotskye 7] F41F To] YA E WA & Uotn Hyd,

Vygotsky®] @AdA o]folA AFEo] w2l V2 715E & 5 e fFoidA
g5 Aoy %53 Easte Aol 434 T WA FHo| AxEE 53
& 5 ok AY WA Aoy BAd o3 A ANE AL F JA A7 =
A7) Bk Hold Aretel FHA EAlsZolt Rrelel FsAg(olF", 1989) Ev
@Arele] AEAee 23 dadF Fee A 2EA AnE F55E AR} HEA
g galt} o|EME VygotskyE fote] Al3 B3 dzgdsl fdste mAL obF A3
g Ao mAle] AZA AU a0 BE ded JAE Hiled Ed g2 FoE 7
£ 9 HTudge & Winterhoff, 1993).

Wertsch(1980)& Vygotskyl 43lA fole Ayl A Tdd #3 AT E
3tk Wertsch(1980)& 2~44 folE ddez RdAEH e =UHES 74d
= €84 QAGFNA fobst ojrustel FxAE-g FFEYt o] AFEAHAE T
Wertsche B Ad4 71% F 8 28dA Ad Wl AdF 75 & A7l 242
AclHE A £ AAFed g3 2o

7‘51 WA $3e fol7t A AFE diste A T olsskA Rt Aotk

WA FE FA i U] 5T AR HHd Hgd F A He Aol
fﬂl A $322 Qe E98E ANE w23 A S 2Es] A8 AFHF
Yol dRE Hoids Aolth

Y WA $Ee gzt A 7% F£ECAM AL U AEF Jle FEeE 4dE A
olgt= AHolth

o] AFAd] w2 24 fole R WA, F WA FFo 3om 44 Fole A WA,
Ul An £Fd 4 EE ojnjye 43524-S dn AU

o)L ¥ B w 2/2EYL folrld BAEI] AR diol F e me
dggitts A ¢ 5 Utk 2 A|2AYe 2] A FE5AEE T 4™

E AL AAL 1 5 gith fotel A3 FEARl R Ee aAPL Abgste A
Aol REAA 7% B T A|2AY dgdd TARORE Fodve AL AT
F itk

P
T

rlo flo

rlo

2. WHHE}

Vygotsky?l AlZolAd £ wf Arlzdge] 242 71234 24 (elementary mental
process)el EAA APoze AFE udt. A1zAHe FHE 258 Jlw
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Vygotsky °lEelXe] frol mp-ghe Wy &4

olN

9 Eed FAZ B3 & VygotskyE ZEHA 7159 24 29 A5A Ase
o F3 glen, oY nTAHA % wae AsA 2YL Hwstr] Y& yHEs
(internalization)’N'd & =43t ch Al Zabd, WHs AL Alsd Asae 2o
2oius WEg YL Fa 5P 7%ol wa@dthe Aelth. a8y Vygotskyd] =
A2 ABA d5Agol G olF9 BA MY, 719 38 Bo nSHA s%o @
22 fFE@tE Aol oiiet AFA JsgdA AHEE 24 $9 E3) 9o] So] of
A F=en WHsigozg wdo] o] oAt Aolr)

Vygotsky€ obso] AE]3 #A & Ydslete AH L T 7kA] £Z04 Ay A8
ZeEtn d9sta itk &, olge £33 2o RE nSHA J5e TrA] 34
A dojdth AFde ARRA FFoln, gL AR FFolt) thA] wahE XL
WA A2 (inter psychological process)S2A AFFE AtololA Yojulm, thee
MW A 23 (intra psychological process)224 olFe] WHoN Yojdries ol

T @eld Vygotskys At 534 7152 A8 43234 2oA] doute=
B3 B g B dedvin d9sta Aok A AP T £ZoM HHH AS
S Agole MU AeFF oz AFE Alolo] dojuin, & M HaHRozm
A obge uwdA dejdtta Ha gtk olg AA WIARRLe ALA Fo| w=gH
719, 4ol ¥, Jdel 84, X9 wg @ Atzme W B Qzke] wge] gloja] AW
Ao FUSA HL&Eh(Wertsch & Rio, 1995).

a8y Vygotskyel olst 2 e Al3]a giztgo] ©dd Als), Bsjel & A
A3 GAd =7 7|50 &) nAD) ol d2Ee A3 e BFGA ALEH <o)
% 22 FAH FDEe] obFEoA WAMPe W o FolXu(Forman & Cazden,
1995), 4 EFo2RE WH % F Almst den = a3e Aoy ole =)
7} 2R3AQA 4L 34 2o AL w3}

ojgt F& FAA Ee FAA HRPL olFY Wdd oM Uwd] Fesd Zao
9HE& 244 =F(material tool), 7)ZAMA(sign system), B 5 A 7kz Y &
21 (Kozulin, 1990), ©] % Vygotsky7} 7H¢ A8 AL AojE I3 71340
o 71ZAAE BA, A5eH Zo| 19 Rezny BaAEy go] By A = o
Foth. 2y A ERAQA FA f1e Aol B S¥ol $4:3 meste 2y
A dzht P5E 5 43380l s

T3 dolg THF JIZAAE U AFdME dveE 288 7L TPt o
Watd, QIzte] de e A %9 AEA gFo2rRy Aztsn yd 8% AAA, 3
AH ggoz A =Hed, 74 dole FAE dFdsie gy 43e S5

..155__



7] el

ol e FFA EAAN 7% B T AHAH 293 g FPe 4F4E
ZzsHe Vygotskye dolo] Wdst #3o #4dE 7ixen, 2534 7159 Wds %
g doldga A2 Ao} distn ok

3. HAIE} 2L I

AAW Zigo] WAL EF 2 7190 ke e 2HE F Vygotskye “HAzt
FAA AW FPozol Aol dHe U @ A9 AN FRIY
(Vygotsky, 1978). o|@ olojtjols B 7ix] wj@A A s G dg5old + Sle
o old g FHolA MAY 7142 vlASH(scaffolding) #8E T FHH TFoA
A ZHEr) v Aol Tol Al AL “AES AFIAAY FEF o ARE] AR
g gulsld 22Ud £ JEE HAE FH ASE AU FAL B2 £v EER 3
o] 2& F&uUoE g EHS A$E Rojth ol

v Al (scaffold) = ALY ©1733F<Q d&E 71&37] A3 FAHAN MAdezy 23
299 WolMel EAARAQ wd-5s BAB| A8 AHEetn 9o, Pratt $(1988)2
olgol & ¥ FFELE PPE F UEF =¥ Er HHE I Fe AT AR
(scaffolding)2t . stttk &, 2o} 58 gle AL FAlo A Boide £
o 288 A 7te Roz2A uFE e B¢ =9 AL AS ¥t aAE
FA 7t SEAAA A2 RAY o Bt B =258 T2, Ao s St o
g £8¢ 29 Wb, dades syt A dE Bo e AYS A ez
A stEAtel A4, P4, AYdAe dY FE AL LK Pratt, et al, 1988).

wWAtY] 744 228 AFL folsel g uzsAl weEin, AAsA HAE 43
g F7 98 =#HaAe Aotk FoA G Foto g wge] AEgd we}
2Ae] HAE FAFHom FHolxn, FqFayt o2 wAH AL ol mAtete
P & F UAD RS EAAN & A ok 2HE2 vASE 25 A9
879 ggale] 7l 09 AL F3e HA o] He Aotk

BA AAS] 879 A £3Y £ de AN BEAE FI¥E o nAe e
Azrel ol A AL L vl fote] AA FP2 BEE gAY Jles AA
Hog ABAA Zt} ¥l 439 Ao o559 HAFVwolY FEATH gl 4
FAYL ozl A7E 3 ¥4F=32 M (Rosenshine & Meister, 1992 ; Schneider &
Pressley, 1989). o|®l &3%E VygotskyZ7} ZHEE99(The zone of proximal
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Vygotsky ol 2149l fo} ma-th Wy T

development, ZPD)2.2 71\33}3t A3 WA BAAG.

Vygotsky(1978)& Stg3t ¥¢2ae] #AE AU 57 Y8 =W L2gdolats A
= aHFon opgel g £Fo T sz 29, oA T AAH Bg £33 ZAH
Te FEE A 28R FINE olFY B 3L olgdl] Jdtin Y.

AAH B2FF(actual development level) olw) gAg wenlgde Azz zpa)zte
olge FAree A FELRA, o] FHL o}Fo] EYHoR B9l £ Hx g
INE 222 EAE AEE 5 e FYomZ FUA, =Y 8 2E(static,
independent test)Z &3 3 H7}7t 7Hedth 28]W Vygotskys 223 @AAQ ubgr
TELEE olFY 2 £E& 23] oHkn syl

&M AAA dd FF(potential development level) 2 A9l9 Ax & Hr} §:3
ool F32EE T BASNA 28 ZFHE W25 FonN JE) AH =YH
d H2ERZE FAHA $¥E A ANY oddn Fgstm IUHVygotsky,
1978). shukshd 2R ddggolr el dH(zone)S I EEIYL HEsA EYPHoz
T TFE T 23] o}Fo] EPHoE PHY & d: AT By} Y Q= gl
o dY< B AT F Ae AE Aol RFolmz A3 H Astge] A o3
BEHAAE F9ol7] otk olol Vygotskye] o|&e J&g we gaAse =yL
2999 Mdl AT ot FATHE FFE £ U: AAH =70 AL G
ol THHoR B JdHoz ¥ ujg AUA F Holatm FAH Brown &
French, 1979).

et SHEEY AL obFo] A EAE sdEte Ao AN AAHE AAH 2
2 733 AU ARy B {53 et FuFed o8 242 sdste Ao o
3 2RHe AAH BEFE Alole Ao 2M olFel ANEY f58 AldH AR
BEHEE o] 2HLEYAe IS vINA Fo2A olF Al A wgrzg
T7hke AAE £ F U=F 8 Fth(Wertsh, 1991). & 2HwGI AL ofFo| &}
Ao EEE Wotr Fgelut Aapdtgo] dojd £ gl AEHQ PN Aoz ol%
ol A2E THEL Agode ¥ £ B 59 & TUEY FYse Eot wuy
B, ol F olFe] AeA AAe dREoz WuEsdch gA T 2HUYSPAL ofF A
SEA FAAT FEHA A Qe 7%, F A AE5E HolAT AA2E vt Ay
o A& 71%5& BIHVygotsky, 1978). watx 4919 Axrl 2Hudd G vA 2
A 1% & 9 folZ g EAME AAT & AU 2AE P HEE = 3l
A ZE ol ujid &g A4 AUz g )

Forman¥ Cazden(1985)& Vygotsky7t &t42 At3|A 4324 7y yuslz Bn
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glom were tiolzt Aleld Aol AW A A AFE v o] Tt HE
& Yelz glemg Vygotskydl Z&Feldl i@ 7AA Az AAW HHH 75
Az AZANL £ Y dAD AYH 7159 T 2FE T2 don st ol
ZALGY e BrU w2l 59 ZAH folte] FE5AE AHe 8T FES
2 ok

Vygotsky(1978)e] 9)3td, w&e] 482 folSolAl 289 2HIeddd e 23
E Z Ao AT A3 o8 AEE weow Jd & U BFES AFs= Aot
AgHoz fol=o BFe AQEC folES AFHor UIFH F2E W o]E
ez Hdzdde AL ¢ F o

. Vygotsky OIE2| 7O us-ata U

1. RA-FOF B

A3 2312 #PME g7 2EE A 2o FRE dHFe R Y= IF
gFAld] Egold A dZA9 713E Fds Fx ol EAFHcFdn Ha gt
Vygotsky &, frot7t AAle] g gFHez Fdstn AT & J=s A7) @
ZFEEgez @Al-fob dZFUFs] EE(discourse)ol AT B3 ok mA-Fot
JANEY] 859 fPoe A3 af@EY FHFFAM #FAEFE € 7 UAedl o
g Avaax g

1) 4 &34 (reciprocal teaching)

4% W< (reciprocal teaching)® Vygotsky ©l&dl 93l A€ dhtel us WEe=
A BYe 258 of5E Fo Y AHALS FAx Jde oksE =3 Y& A F
7] 98] 1<tE A (Palincsar & Brown, 1984)o|oy, HZole 1 HLEA7L frolSdl
Az gugn gdu 23 99 A #3 go2 FFHT ok FEaFAE frot
So] o Y& osatn A2 AYY 5 TFele B2 wAbs 299 47
g golso] FHATL A TUE EET olFo] Uzt mAte] 4L o}
7} g 2 Ao oldste AW ollal AFH o2 fopyt dEAA A EYARE
ol WA oz woBAN folEe] ool HAE AP P

olglgt 2R E 2AsY fatd wAte AT FALEA HES], ssh], Bt
7], dl&&7] 29 ¥l F79 IAH AFL AL 94 AE fobsol B3HE
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Vygotsky °]2e|X 9] frol ma-3t Wy gy

FAtes fxdl7] 98 AFSe d9sin AES BATh folEo HH o LoaA

el et @At E20A Ao d3e Aoz Zo UrtHA AR sin Bee A

I Wl TR AAA Agee AAHA AL FolSo] N2 L HHE oln] YEF

BEA ddsto] stetstn, wojstm, wolo] BEL W) ARy, e YASS H

wstd, 2FA A WEe A2 BASS sAsted AL 4 Y52 Aues

Al @t} (Palincsar & Klenk, 1992).

BE AFME frobEol g W 2Y S 21 38 4 Y IS g3 Y= g
2 g€ ke, AR 24S 58 383 AES o Yol odd 4 Uk B
E°] digtd J)ddte e olob] FAl7t WEsiEm gA=o] 7o wla}, T3 A

He AolA A FRo| 7123l Lo} galo] @uhs] o] 2o Yo upa} TR AT}
FEaFE Vygotskyol 7128 o288 F 7}E 7239 Fejolt}, 4smusz dA™

AHEL 54 oldiFo] & AgE0] JoaRE RQslE e o F¥Ho= Aled)

= A2 FFES BT WRo] Mgt ol T2 YR, 43 mel E5 A

A8 B34 £& BF A0 BRI ARde @ALSo] Hgerld £ wol

% 23 mee ol A AFHw, wAIEL oL N2e BSHY 2R =3 o3

fobgol dAA o2 AT AFE Ve A A, ANEE Y BAHA
N2 fA) A =HAEE SAL Weth 45 wrE AHSHE TASE folme)
ENE S50 el R dg 21 o E SR ololte] olojzbl, folEe) 2
& whel Ada), ddRoz YAab), Axole gEdoz A e So| ®w
e A "o,

2) 3 TgollA g &

T ggolMe FAEFL folEe B4 71&S INI7) Y BA TR o
ol & AEH 4 $EHoR Fojsted 2YL L& FFo|th TAIST Jols
< ¥ FAS F5AEAA G ABM folEo] Jdsn T o]YL A st
A9} 71 g 2= 89 ke, folse] ofdd uAE MRS YA o] BEL o
Rk

Cobb 5(1991)& 3 olah& F7] 8] 253tn 28hd 438 ¢4 Zzgae sue
H, AFE 7 AA D o}FE0] Y5 AL 2HFoN ZaaAL HIY
o 22aPe S8 g EFsln o]okr)5l7)(doing and talking about mathematics)
a2 m ool tha ofokr] & Aol thel o]okr]a}7](talking and talking about math)at
€ 27 A3 A#E $F9 s Zzyo
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a4 7

7]z WALEL frobEo]l 3 &5 Ui diste] FA=F EHstn HHHo=
23 wAke AF 3% F44 WS F8F FF A7 F A2 ¥AE BA
7], Aol A 2 2ds), &4 A2dE A3 o Ags dF), o
2R ol B7A =AY, dA e dES &7 A3 =Hs] 52 2T @ us
& gt tia] olokr] & Fel diaf olobrlstr]el dREoln. oA nFEL F%
o]l NEAQ FAEFEA FA Fu5ZEAH FEEFolE AAE AAste 7

& At e d=fAch folgol Fod U TFIHVISG oloprisrlE da e
B¢, mARs "R AAFIAT daldl 71X o] FoiA e ug FIWPE frotsol v
E AHET Y3l W e FedlEn Alxdtn £33 Jda sAchE: d3st
H1 Alzsta, #3d E5ES e AREEY AT 23FA AT E AE 52
8 37 A A& BolrteE 71HEL AF3te AolAUTHCobb et al, 1991).

2 3 2] Adte] B AFE EY A F IT2AEY JFAF 17
FES HFAd BAZGI vind ¢ Hrle Adte, T2AEJ FoF 2T 2%
d gge] obgEel % Ngel @ olFfelA A FAE £93] 44 Sle AR U
eyttt E3, T2AEC o3 obFEe] YIS D3 mAY] HAHLE PolEolx,
A g A AZEstn, 2 283 e Aol ol o3l 23 ok Aol

g4 Stgo] FAfe wel olFES w&e AFo] AYE AQV¥UAY e FL I
Foll i wALY] Zlddl 283t Aol ol Y onE AFEde I EEFHE
BA dvhe Foloh

o

HX

2. 7Ol-wo} ©3

Vygotsky€ A fof, 22lxn Bt} 58 Sle frotst Aoz T3] HEoAE
frolzte] Yol folEe WEd =&vtm I vt Utk HZ o]’ Vygotsky ol &
g @Al frolumSrIHelA AEHUA, BHrh FHo| Hojd Eejdtel Fozgd dig
ATE°l AFHZ 3, frolnde] AR e Ehete] PPt T 2528, A3
5o Zb32 utm 9thForman, 1992 ; Aanvain & Rogoff, 1989).

Vygotskyol 89l 71238 S$FEME folEo] ElIZA v|A A9 Fa3 o]

t EHEHY F3}AQA GFo 4T3 B2 MRS Hith @ froprt tE fobe &
Adgdd oA =22 AFde ¢ THE2 A2 AES Jo g o]F & F 3
the Ro|th

E Az Aol AA W] uX e A #FF 27| AT FE dolA] g 9
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Vygotsky O]%Oﬂ/\-].o,] 8o} BE-3 HHY gy

3 ol FoAZThEAN, 199%6). HEF Ze TAH Holxo AYPAS AHEHY o] @
DTS HIEERY HEAES 7 AR FoW A= HEL Rad frob7h 2z e
2o 45 FE¢ s Bagg,

BRACIE B f5% TUE 7o EHoHe Pye dedddr 2oz A-g
BFoRo] AdE ojZold}. Vygotskye 5}-11-"“"‘]-4 BTE A9t 9 S o
M€ 2t Ed, 4Aolt o f5d Edrl foly ayvvgd el AA3 P
T AIY2EN frole EANZSY0] Bolxlm, ¥R 1 AHE Aae Aoz W s}
staA ded vz = oe Aol

el | R Eelet folrt EAlsldel 4 Foletd, o5 zmae ¥t A}
oldle B2 o) a7t doldth & AL 2Hle o degd g g
% A¥ ¥ASKscaffolding) & A8, 2RA7} EPon qd = e ARG =
T ES TELE 2EAY £y 0P YL 2H§

EAT FHE BeHo2 VE7) WME SF FolEre] ¥IYS HAsl 71 913
1dE E71H0ln PFAHA el 2L T Aotk & AE HY &5 A
olH BAAT 7beAE FH|For e 74°]‘31r E 3Ae FY g5 dielA 398 g
< B AN Folok Fut. PHYFL FLHoE 3y YA el g AQ
g 38S IFA Fn, FF 4Tl g IVRAL F= Roldh. ol 2 oA

°FE2 M2E Aoz Ao Fo24 Jde 2§ YR YAYS A8 =g

a2y frobgol AR BA ARY AASAHE Yons U wate Alge] g7
®, frobEel A8E 4328 Aol F9] 9ol S YFT & YSE Hoky Holok

3. &8t o Fet

Vygotsky °|&¢] mg ZPdddd Wexe aage uALES s 9ol
N2 T8 fols9 29 23 99 J9e 58 wi-dgo J2 G B
T BL vk E3% 9% AP folo A13.AxAH wge fols oz =
(Katz, Evangelou, & Hartman, 1990 ; Roopnarine & Bright, 1992 ; Winsler, 1993),
Vygotsky ©] 82 ole{3t W2 A8 o1 gt}

&% 9% Foolde Ho $YS Be folSo] By UY FolSdA uAS
438 T & Uk Ao B Ax BYL §olSo] 259 AAH WY 22e oz
dojd o" Rg FEE A WYL o 14 B o FolATE Holok
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2o AE(Brek, 1994 ; Berk & Winsler, 1995 ; Duran & Ganvain, 1993 ;
Roopnarine & Bright, 1992 ; Tuge, 1986, 1992 ; Winsler, 1993 ; Saban, 1994)0] A}3]
QA A Eo] S £F 9 HFF 9Y dF SFFEL viwsdh A A7 E
Fe &3 48 3F FolEe] oyt ©d A FF fotE wolRt ¢ EFE E
AZJc} ol EF AF A YolE folEol ¢ uo] ofd folER T MER
7148 5352 A e Aotk & ¢ Yo| oA fotse ZHELIR Wl
AE TFES ATEE LIk

t}2 A7 APE(French et al, 1986 ; Beal, 1985)&, £ A3 339 UolE fot&
o] A4Z AV|HTt ¢ o] oA folE FAHo|: JAFAHQ] WA o EAdFT o]Fo
Zoe AL Budtn o

Azimitia(1992)E @1 B5< AL AHsle 54 fol 0¥ o7 Hi &F %7
2 3 Fxd), oy sl B30 55 T} AL HIte PSS HIoE A
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