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Abstract

It is said that in the middle of 1970s, two developments in the methodology of English
teaching have been apparent. One of them has been on the problems of the learners who need
the language in order to get higher and special education in the field of science and technology.
The second has been the recognition that the ability to use the language as a means of
communication should be developed in a different way from the traditional way in which
liguistic form is emphasized. The former has been developed from ELT/EST and the latter
from liguistic structures into communicative activities. When English is taught as a part of
general education, it is obvious that communicative abilities emerge from a knowledge of the
language system when the needs arises. When learner’s aims are definite by reference to
specific purposes, however, as in ESP/EST, it is expected that teaching investment will
return in the form of effective communicative ability.

This paper intends to define what ESP is and its types and introduce its history, the

recent trends in its course design and its recent practices.
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FEE (A B fike Fikol ohd thE Frko =z BEAACK ke MES Y. M#EE ELT
o /1 ESP/ESTE ##: ZZREE (linguistic structures)ell 4 BiEAE S (communicative abilities) g
HE#sle HHeE BRI

R —BEEY —BOR WEE /123 o) BEF SHEERY MBAA BUERN HAW
o2 BTG EES BET EEN FES A5k oW 8 #EE BEs Bl =t
—#iel Tt K 45ERH B9 BBRE el AV S e s BIRE = ESP/ESTS) HEBX " &5
BEE NZimes MEG BB BB Bl 4 ke el

A #elAE ESPrE Folol® 2 FAMel = ofwl Aol AurtE Az, 2w RiEd #
e s BREAE Easted gk

2. ESPe] sz 9 A

i@ Fzo] English for Special Purposes® -]l o] FiZE{ E4Edl & English for Specific Purposes
= s 9)th. English for Special Purposesi= #:pkgt SEES mRste ALE A4S 4%
v}, English for Specific Purposesl= EiZ &) BE Hipel HEEE T3 FiE¥E(language re-
sources)®} AHEFHs] BIBEE o 3Tk

Mumby? = ‘special purposes’ el & &
o] ohete A& Winste A 2ol AAHE7]
KEW By ‘general’o] ohzlz gtrl.

2% BSP: BE%S) BEX HEZHE CEE St B AL Folok s, 2E
e oA velel getm HiEelw o) AFH Wl FEMRE HAlstx givh?

o, Bgol ¥Ekslci: A& Higel ¥i@(ordinary)
o) Foll, R Byt 9la, ‘special purposes’ 9|

it

Furthermore, ‘Special English’, which is associated with some of the earlier examples of mate-
rials in this field, focuses on the distinctive features of the language, especially vocabulary, that
are most immediately associated with its restricted use, e.g. technical terms in agriculture. ESP,
on the other hand, should focus on the learner and the purposes for which he requires the target

language, and the whole language programme follow from that.

Robinson® = English for Special Purposes® 53 ZHES Amwste Aoz 473} English
for Special Purposest [BxEx == A 75 = uk, English for Spec1f1c Purposes Bk HMWY
o EES #rhsl, SEREY £HEE FXse deletx i

Mackey¥ = ESPzl 7 BAS EAAMS 18 AEES &g AF S #H3dx w3t 2ol TR
t‘ﬂ-n}_

It (here ESP) is generally used to refer to the teaching/learning of a foreign language for a

clearly utilitarian purposes of which there is no doubt.

1) John Munby: Communicative Syllabus Design, pp.2-3.

2) John Munby: ibid.

3) Pauline Robinson: ESP, p.5.

4) Ronald Mackey: ‘Language for Special Purposes’, Edutec 3.



ESPel| BHEY 4 3
o] FIRIH Mol 8L i) Mghiy #EE st dodlA R FEZT(performance) o 2 FF
et webs ESPE &# o HEE Dol ohizh BiETE Bgel a4 B PEomA) K
EBERE ol
o] HH A& Mackeys} Mountford® i thg-9o] A 7= & [E45ke},

—occupational requirements, eg for international telephone operators, civil airline pilots,

etc.

—cocational training programmes, eg for hotel and catering staff, technical traders,

ete.

—academic or professional study, eg engineering, medicene, law, etc.

g Strevens® = ESPE Y& Fk=2 &3 E 2 HESE PFe] MR Tl A s
= Aol ohvzh, BEKS #eefy(functional), HBH FHEHA K wiesle Aoletzn g&rh

Broadly defined, ESP courses are those in which the aims and content are determined, principally
or wholly, not by criteria of general education (as when English is a foreign language subject in
school) but by functional and practical English language requirements of the learner.

Jol7} 3= ‘English for Science and Technology’ (EST)E Hifis ESPs} [ /rtel. EST #i2-
‘scientific English’ 9] wb-& NA-T Ekslr] o w-ol v

2E ESPo) HAEE Suxe EaS mEs ¢ sk #E(occupational course)zt HEE Hgk &
Fi(educational course)o]ch. S SIg MBS 2 o] Fo] mmpsle]l Mol BH= = Wil

2 9)g #8e) ESPY H(types)ol &= StrevensPel] {kslwl, HBREBS Wl =t A KA

= @%‘%E};EO pre-experience type-- Ei3ol #efsty] fiel o M BBisl= KFEE BEL
t}. b) simultaneous type-- BFES 3l & KBl A = MES S HEE BEstw vk
¢) post-experience type-- olv] EaZEe] ol&He] gl MREBelA 2 MES BTV AA Kk M
#e Avteha gk

BES 98 ESPE 7 Hiyzh AKHio) uwlel b, @H&%#EE 4] ‘English for Academic pur-
poses(EAP) & 28ff¢] #iged] BB}, 1% EAPE 4 M(types) o2 [E4rsla gleh, a) pre-study
type-- HEH HE HEHS TEsby] A& SES EFE BEFLcL b) in-study type AT
g e & MWiro® HEE 9w 9ok o) post-study type HE SH FIH-EREER)
oln] E¥ ot B wel o SEel B K H2atrh, o] HE ¥ ohE3 el ERAE

ks gl et

i
o

5) Ronald Mackey & Alan Mountford: English for Specific Purposes, p.2.
6) Peter Strevens: New Orientations in the Teaching of English, p.90.
7) Peter Strevens: ibid, p.90.
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2 school-subject ESPE = shve] ¥
Mo 7 ¥}, Bz (independent course)
9} #4HE (integrated course) B E 4 3t3,
B XES AMEY 2HE NS Tela

—II Pre-experience

—Occupational —| Simultaneous

—l Post-experience

ESpP—
I a— B Hfp FES KER 2L 2O
a8 school-subject ESP= &3] o1}
—Educational In-study A2 7 H3go] W/mstn Qlekm gk
’—l Post-study

3. ESPe] %E

Robinson®-&- ESPS| skel wial whg AuEe LS JIAse sleh
J. D. Corbluthy= BFHe] Kyl Lo M HH (item)e BRASIL 723 vk Bl A special
purpose teaching-&- 20#:#0%)¢] Harold Palmers} Michael West®] Fizge] u] X=lv}a 3rt.

Peter Strevensi- language for specific purposesi: Corbluthe] ;RyeR vt A4 ol EHE
= @ B OERES 9§ AWM UL 157642 B @) EEEEcs:  German for
Science Students’ 7} special-purpose language teaching®] #AFIS] FRBE 7kFs ojob & Aoleli—1
FERe A8l A SRl —FERH,

M.L. Tickoog} Lee kok Cheong ESPS] BE-S IE/AHTI HAHEEY FiEsl B BEoS
2},

%53, J.R. Ewers} G. Latorre: STIES {#i R (register) 5478 #5438 ESPE ¥ Z3vx
gk AR 4TS o 3 B#k(lexicon)®] S4i3t iEHE(syntax)e] 47 F BME ES

Lipe] 1A HEHHES ¥ XS ESP programme?] MEE 3] BRIV T gt EFEEH LE
T WS RS T FFAA dxn=t syl @ Folrh. 196044 el Chiled 4 ESTO JpEe
HE HRS FA 2 ko] 19704 §#&el] Saudi Arabiad] A9 HfZzel The University of Malaya?]
English for special purposes project Z FEEZE(H FIRo) 41 2] ESPY i FBRE =3 9+ EE
o] t}.

4. ESP¢] Course Design

Dell Hymes®8] Aol BifEBEJ(communicative competence)d] w3k BElbo]l Foldd wuf
language syllabus®] py%Zeell wid O oS EEE 2 vk B HFEE BEFEE SHH 4= Abgol
T A BUERES) QA stelwl Folg shEA o shel, FAo] BE ook stitel] wE A 52
7b o wo] olok grhE Aol mRAERKS FHEHFY Ffiv TAE stEALG Brhe of

8) Pauline Robinson, ibid, pp.15-16.
9) Dell Hymes; ol¢j&F A}, p.116.




ESPe| BR3L Hige 5
ZtEA ke HEd#Ol Ao, RS syllabuse] PyZ&ol v fkikel SHEEEFS Kol &2l gl
ko oolE MY ER-S A E the Council of Europed) JEAS SESEE-Z 93 a unit/credit
system Erille] 2y Wikinsg | X A2 BEESY PREER L, Ex=2E Widdowson,
Sinclair, Candlin %] discourse 7747 #%20] v}, Syllabus L] §lo) 4] HESF BLe BEH#o B
e LE(needs)E shotslev] et g+

e 944 BEASSIE REsFdA LEREY Hiliz HECIEd BT 88 2 XL &
Wy FFR 2 oA HRY T ¥ HEE KEE o) Fo AT Risty PHEWo s Hls
71 %18 A& common corel®e] ulelgle] ESPE o] d WEsF 47t wel4 ESPE £ifel com-
municative syllabus g #£2io] =12 =}

Widdowson'V -2 x| 5 ESPell Bsl Azsle AbghE el F ’oF ok Boh & RE St
F 9l MBE SElvh olvl & x Qe AL HYs| EA e &Ek GENAY BELY o
olelz A7tste Abghgolx, = & Jke el BE3 THd B B&(communication)el] o)
A obF ot ulrzl gloe = ' ESP programmed fERshE & 449 Bigkd 3 Yz 3e

Algrgolshn g

o
9,

o

It seems to me that there are currently two ways of thinking about EST. One of them would
appear to take the view that we already have the means of devising EST programmes and that our
problems are essentially operational ones within the scope of pedagogy involving the appropriate
application of what we already know. On the other hand there is an opposing school of thought
which takes the view that we know very little or nothing about the nature of scientific and technical
communication, and that the design of effective teaching programmes depends on the findings of

research which has yet to be undertaken.

ol % T f HiEL R R TBEFA S $4¥ F sivtn AAdstn glew, wekd s
22ln A EES HEES Bk W HEE #AES e a2l o @RS FRo #EL
°f FHES HHAFAEE WEddch. o1 FA A HEe FBEMES o o] FFEEFK(Inguistic elements)
ol FAE Fv BME ERSA Aok A E7A 9 registere} HM R I AES BB
Brumfit’® = register®] /yffo]l ESPel| 7leigt whi aw, J3 g GHHEREY 4 FHEHBEY
Fzkgh BH B sk F2 MRE derhn £Esta ioh aEu ol®l HrkS MM K&
HGEE ks oE eb glow, S0 HIRE SEEHY ER o K @Ast: Ad Aux
e oh

Widdowson'®-& o] =] register 5#7-& o]wl EEEZEE (discourse)d] AL HElz 1AL BRE
¥ (constituent elements)® 27/ & ¥ 24 FEE#EEEE(deep structure elements): 1thel}x]
gevty #Asty deh %REE FEEEXRE 2 FE register S-S SEB/RY BREAY B

10) John Lyons®] HZE= 31 S T varieties9} dialectssl] FtF= = THEH Ko H9.
11) H.G. Widdowson: Explorations in Applied Linguistics, pp.37-38.

12) C. Brumfit: ‘Commonsense about ESP’ in Holden (ed), p.55.

13) H.G. Widdowson: ibid, pp.38-39.
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Q) FEEAS HiEE BAsted AV gow, EEd S ¥4 SEFERT REERoE
A BHoR BRSNS B Fx 2qv. A register SHTE FEMAKS M2 FEHEAR
SEL FA0 HES 3 FEMAY RPES A 2T

1= English language teachings] 4] English for science and technology®2] BT SBEX
(linguistic forms)el A B K BE(communicative functions) 2] BfaE —ER @evha g
9. wEI o3 T By HEI TESTAY BES 9T XKEEAS el 47 1 ehar
2% A7skA etk 2dd 1E BREE ST EAk(sage)dd s EAGs)R BITSHES
3t fRiB(conditions) & T LEIF & EBEITH

Vot 1.9 iR ESTS BEXLE olv #HT RES f#Est HT2 wEEAHE P A
Y o] £ Axol gk Aol welk EFB#HEE FFEV EAUs)S B H2AA %
BgSol /AT Qe M#e 2Rl FhE millste BEE Folok Trbe Al

2% olm ZHel| A RIEEIKEE (scientific discourse)®] I Hi(surface realization): verbal
formse} Aol EFES Fe—o] L ofu FaHel Ak Jkiie]l vh—non-verbal devicese] fffrelzh
a2 opgk 2ol ERAbatet

o

H

A
non-verbal devices

/
/ AN
. ™~
L 1 use English use
B C
o] Fskel K& SEMES ERSEEA SE BARE BEd A BEERE o= BE
T 4 yehn Best gel BEd ALk
The use of non-verbal devices enables us to relate three ways of expressing the same basic con-
cepts and procedures. The student can approach the formulation in English by means of both a non-
verbal devices and the formulation in his own language. The amount of support offered by the
non-verbal devices and by the student’s own language can vary, and a range of interesting and

practical excercises be produced: in which rather than learning rules the student is performing some
of the activities of science.

28 Widdowsone] o] e @m&HKEe gl ESTe sigh A4zolelA, & XKL ob2j ¢
HH) Wl AL AR olH S, ¥ E HEKE AEAAE BEH/ BEREES £ST H
BAHY AR dotne & 4 @ AFd obdL Aty FE W Sl
ESP #f¢] designe] o)A &fEBEH(communicative competence)®] F} vf & HERE I
e mEHES @ielth. ESPY BEEKES XS BMAECY #Eel 1Ee BF AT H
=a i, webd HEHEANA AW Ao BESE ZREALGE BEES S}
g3 =7 Qe ulg Figest &7

Robinson'® & o] @& BEL 7tebg ESP #EK S 413 BB designel BT Sculthorpes] #&
th&3 ol BIAST glEk

14) Pauline Robinson: ibid, p.26.
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ESPe] [%k B2 7

The adult learner on an intensive language course is highly conscious of himself and his purpose.
The teaching programme is thus learner-oriented, and one must use economically what the adult

learner brings to the class.

7)ol = BEHO Bl o] BIEEE wAl HEAA Frokel WEs B

KRS TH R BREAA 7825 B Aold ol FAt KT BEE MK
ol7] Wl Fol MEE BKE FUY 4 grkn B ASE e, ofn BEK/F &I A AT
27 o Bo] BIKE Uy otk 45 RIBES S BEHHN HEES Fob shi BEMT FHEK
Hel R BKRE == Eactm e 2oy B RIEFERERS RS g REKE
Al BREL AERITE FEA RN BEY MRE R gkl University of Bathe] #-}F gl e}
McDonalde} Sagar'®: BEKe| SE(needs)E HRstE Lo HMEHKY Kl fKEal Fedglel
gho}h, EEHsL TR 3 FlES of] W glew Bl WAl M e volol &
g2 2 om, Foie] Hol MEIRRE &) el ErlE(four skills) i ool® sl5E sk 8t
1), Higel Tolelx, neln KEY SEHE T &) HTolzta ek

Richterich$} Chancereli®.o- BE#o] LES| RS A Mol Totok Frtw @B HEK
HET, LGN, Tttt BEY WY WHe S2EEe AERMS WBE, B R
B, FE b, HZEED 2 HEE 5 TRt ¢ 5 e, BEEs ATV s T
9l SHEM A AaEE | ot & 4 g3, o] Bl HES RIE, BE B A %A
A=A E GOl R EE YL vk Aotk B aEL LE(needs)®] FHT-E #ITelE Wl
oA AR el HEs e el o, 4 2 o] BESEE 7 gl ofE HiE B
fEsh ok sprhi kel obrb 2ES FEMEAS ESE D SEHEEHCGETE A AKE &
v1.) 2) HEHAe(language functions, WHE EHTOL MEHE o HME T, D FARE
(langnage situations, &< stoli, BRBRAMSA 714D 4 mb7] 5 (four skills)® ‘el
Eeo] vhx| Tt HEE LE(needs)®] AT ¥ WRES WIEM  FEolch MHE R mE
o Fa Al Wkl olgt WRERE, WREC W @l

Richteriche} Chancerel?] B (needs)s] v} & e FAEGEHA o= K& 4% & KM,
Munby' 8] Hfzel EEEMoL EHEEelh. 2.0 EF  purpose-specific language programme®]
M-S BEHES she TLEE AN EES ERT dolrh. 1o HAL Bi B JJ(communicative
competence)?] HiEAUES WiREE ibsta A BEES SE(needs)e] WIS ArobA o] WAZE
(needs) = #HIFER o = wlFche zlolvh i BEXS BURLES WHS Al £19] two set of
parameterse] K H#E Q&b 3l sets BEE sk ESPO] &} 45 HE BRIV BEW
Bigsh BGST Qch. B o S 65HY AW DN R, SEEC ERY e B gRel et
o) Bl o EEEMAEA Ik JEEEM i (constraints)ol vk Exl sett i H (dialect)el] B =

@
N

‘Rﬁ{lﬂ

S
l‘l

{

15) P F. McDonald & C Sagar: Beyond contextual studies IRAL 13, 1. February 1975.

16) R. Richterich & J.L. Chancerel: Identifiping the needs of adults learning a foreign language, Council
for Cultural Cooperation of the Council of Europe, Strasbourg.

17) John Munby: Communicative Syllabus Design, pp. 28-35.
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SREM BRS BRI k. MEE sl BEA%ES BRE 47% 9 (communicative event), HI
&R (productively) © 2 = ZRE(receptively) © 2 2 MF(ESPE A3t =) ) slobd ol (s 7)
o = topics®} skills7} BABE=IT}), =8| communicative keyolth. Bl RinHEs} o] @A) BT (per-
form)stpol v}, EBEE N (needs)d RIS BRI % oh-S BB = specific language skills
¢ W JWeke]  Efr(units of meaning)dl A Iz DEE BEsIE doldh ool HE I
Munbye] HZEHS WEelvh. 1 BEHS LE(needs)® RIS language skillse} language
functionsel] 4Kks] EEEe] EEHAE(forms)E I 1 skills, functions B3 SEWRES HgE
Hel st
Strevens'® & design®] fF¥S v BEE VFT gt}
1: BEKe] DE(needs)E FMstA SHste . FEG AL —BJHEEXF ) sl Bt
FEE BHol LER e EEd M GEO WH, A B, B, LHE, %E5H(oles)
3 715 (functions) F& ##AY + Qlote el HF o).
2: BB 8 TR Ao mEe ke
3: BEKI DEY HFE HEMALL RS BEBAE femsts . 4FAY AS: B2EF
b HFEE BEE A B Adsted LES W5 (our skills) e BEAZE Lo,
BEML ATE olv] BE B f¥ste & Ao 2 2 BMEL HES #HsH] 98
KEE BEY BEY Q& dolrh
4: ZFHESPEE L HBEHFI U BMEIMA F4 T Adst, &Kol T AU RS FAsgel] &
AA7HE BREshe ¢, o] REL a) BEER: B b) e 93 BEE BE o BE
Eot Hifistol ol BEay A9 Fo BEE v
ESP¢} course designel| #%i% 4 #7(discourse analysis)3} communicative approach: & 29 3}z
gte}b. #%E(discourse) = 5 7Rl o ® AR Y. 1 xw, spoken interactiong Egtrh, o] A
< BErke HE{z(unit of meaning) & 7 #7= 1, act, move, exchange, transaction %2 HES 2=
F& & (hierarchy) = fRMEE . E41 2, T2 sh(spoken) =E 23 (written) FES HEEHE
(stretch of language)& X3tch. o)A 2] 75472 sentence connection ¥ cohesiond] #EiH-2 #&
.
Candlinz} Murphy'® = #:5(discourse) ] FFze~t ESPe] oA HEI S o123 o] FEigsln

ek

---the importance of the study of discourse markers (indicators of transition between one act or one
move, etc, and another) and of connectives—not because these are special to ESP but because the

general ELT has so far ignored them.

Cohesionz] discourse marker®] F22= ESP9} of Bo] BEs] Son, SZEEI ZEHE 99

18) Peter Strevens: Teaching English as an International Language, pp.109-113.
19) CN, Candlin & Murphy: Engineering discourse and listening comprehension, A report. University of

Lancaster. (1976)
— 46 —




ESP Bt #fE 9
A = e FaAs Ha gleh
Communicative approachs] ©} s} 4] Allen®® & EST programme-& FiE2] BB R (communica-
tive view of language)E FfTd] Aok stvbx FiB3rr}l. Widdowson?P % o] FIRS FEsld
ESP/ESPel w3t B.O-S RS E BiiMEE f1(communicative competence)s] o g+ BA.OS Fukgt
tha wEkel. E oo BEEK S bR FAEusage) E -2 = Zol ohel BB E)(commu-
nicative activity)sll FEEF= ol vt AL 7= o] EHEs ol gt

5. ESPe] #HEE Projcets

ESP #ig2e] EaRela & < 9li= University of Chile?] Ewer2} Latorre?] Bf%eE Asind ;
- RREEAEY HAES BES HyEls BASd kel ke TS AFEse HE
EESHA b, ool BWEY 23] Hdyrho] shube KIS RS FEREERFEL ke B,
A 2% X/ BEFEQ BE 2 TH RS BER RS HMste ol 2RI B,
A= e BERERY MBS HHEMSEARCE FHEstE do] wolR i Zholrl. o)w N2
RS 8 BB Y THE EydsddA ESPE 72X 7R ta 4 /4= dd EFA T
RSOt & EEMEC HEiE
BEE[0{0F & HEel
olEE ?mm(present)a Bk
1) sentence-pattern, structual(functional) word¢} =& Fl#o] 3F= X non-structual wordZ
ol Folx = EEE BEEE Jrle AL B#Esln ERE g A EFE) NE 4 Y
b SRS S £ MBS K o B EARS Wt AEEY nE HES aad B
7k ohvlel ZE X 9 sub-register® @AAATH EARS HAMel Ytk BB SldAde mEHE
ol Al Kiligge] o] 2= Bi&e LEFEHE Btk FHR A E Fa ke KEBEM, B&%
#4, New Scientist or Discoveryol 7Z-& ¥E{AHQl st 2 HPIMel X &2 Hich. FEEE
¢ sub-registers] & 8%, HWEHRW, BR, B %oz, HFEM(nformal oraDl A& BAHT
o 41 RA ek By A SEE BEE ddor, RIE 204 243 Aolglth
) WaHAAF T AR BE HMY o) BRS S oo HEMMAA EE QS Hge] M
7b Sk EERMEE CORMA A 1208M7Y St —BIo T N FHEHOD AL 9
b o)W & EBE 4 theel HEE Ml gustdch.
X ¥ F A (structures);
2% £3 structual words(REIFE ARt & o e HWE Yz, & 3008} BLKo
= &R s

iy
©

20) JPB. Allen: English, Science and language teaching: the Focus approach Edutec 9. 1975.

21) H.G. Widdowson: ‘EST in theory and practice’, in British Council 1979.

22) J.R. Ewer & G. Latorre: ‘Preparing an English Course for Studies of Science.’ ELT journal, 21.3.
May 1967.
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JbA Wil s (FES B EEE (word-building devices) - #iHBES} BER: 5 £ 90055 2] non-
structual vocabulary.
d74 BER AL BENE HHEZERH (past simple tense)7h  ghgkehiz Aol vh(v] 5 BRAERF
Bl EEREsR 35T o s EANAR. 2rln ‘ng’ formy} BERSFE s R
BHE oo BEIR Axd: ok Angde B fUl(statements) T BHists] A @
£ structual words7H#E FAEl 29l vt Aol
3) olgA sl MBS ®WRste Hike oI 2ol A
() Bishsh Ao BWiEo 2l Fyslch: @ysl M=y, R Flel LEIY
(b) Hy To) Eigel T BAL S HEHEF Bffc]l REIUG: oA FEL RERHOE
] o dlom RAERE 2 WA bAIZ T
(c) A#He FHHl &3 el w-e REs HiRR7E LEA .
() AFECoraiEmel HWHE Folok Hrk.
(e) ZE FIBpEEelAl BkITF nbEo]x ofal et
() BHE BAS FHo U MBee) 24 BhSe] HkE MRIES #7s olok 35k
ol® FHIE & Fi &ML 12BTOE A £ RS oh2d Aoz sl
(i) A Reading Passage. #MMEHo| wWol MEEEE vk FEfiAd 2 @n Z& &
gEol Al %S £ 4 ole EE #Sszls
(ii) A Word Study Section. Reading passages] o= o3| ¢] HE, #HE zlx o139 EES
53 e}
(iii) A Structure-Study Section. Reading passagee]l o EERES fMEI HP HE
i E 9l substitution tableo] 2A glrl.
(iv) A Discussion and Criticism Section. o]Z-2 F 7}x BE< #@ste] R3]l e
B 5o A reading passagert HEMMEe voE themeg Fx KA 23 XFEE wile HE
ukEo] F¥E Ael:, = shte § (D9 BME ERAVIHE Aol

r*"u

3!7:

EESA S A e 5] S 1717 S8 reading passage® $F I vl & passage®: K
BREEO 2 1}Yo] SpaingFE MBHEL stn KEACE 3t F gAlsln mHH el EEALE §he
F EFYgel 94A e

919 BT AANA TRes e WAEME Fo1F vt non-structual worde] FREERESL, BEEE
o] wel SR structual-word®] &, sbR T BEHEBES HERERS &, FEBH 2ol& W, X
Bl e mEI JeREE Folsich

DL ks ro #effma] K —EMe ERoE ofsiel 2 A A MHE dith HEWEEE
Effe] 24 SolEx W GHIMC e RS Hdsks Zle] HEmelth. =42 TR
BREZEE sleit AL F@Esch kst BidEde]l wol 4rln BESo| BREZEE KRB
o MEBHS Soug K X &b =l ZE4Ee] sttt Aok A= BE she
ik (target conditions)e] 4] MR 2% HFEE 7= A, A ATH &H#7F obdel Bk

— 48 —
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t}&-& The University of Malaya?] English for Special Purposes Profect?®¢] i#gEo] .

o] projectr} fAfEEG1-& o] (1974) B& £ Bl A FEiFolxl &FAFE /L MalayE2 EH
3 gwl dhrelglrh. MalayZE= &S wh-2 kB4:0] Fike &zl THS R HipsiHd B
BES) HEFES fBfol ZEI T o] & MEkslr] Y& thed e ERFEEAE WEN
BASo A M
RS g R
MEREEBES A% HM
B, FZEREE J SHBEHENS] mHE
o7 etel =
Some diagnostic tests.
¥ ESP HMRE3} HE

8. EAHKH Hiful =

BAFol R HEAA £ Ble XE/F EES e AL BEEAR @A BAED BHE

&< Bt otk zeln OFEXEFEL 259 BRY BMEd fl2g Ao wtzm Alstz gt
Bitel #9 40%7F 159 Kyl Bl E AL HRI}. FEEFEEE B4TY #HEd BR
o

Bt Thes) zo) MR )

Noe oo s e oo

Unit 1.--Reading for Meaning (common core)
Unit 2---Strategies for Reading (common-core)
Unit 3---Reading projects: Science (subject-specific)

Unit 4---Spoken Interaction (common-core)

BE Eo7t7] #idl BES Fikelv WARE OHEM A4 BEA o3 #F EESIER
BESR A F NI F SRS e Elvh At 2 U1 E BiElEE REsied R
Ko BhE 1%

#1el 4 Hmd K] B3l Spoken Interactiond 4% Erh

o BILE Y7t BA: Sl vidt R4 BRI A&, Ax BESL HFEXEFA @ =&
ol T BEE JHploH, HE BUEStE BBNS TR FESIE A ok B4 B
BE e o BkEREvel i, BgEM(functionalel™ BIRSl & Hikol BEH ok gom, dm=2
role-playing, problem-solving % language game %3} 7+& Efho] XHHEZE vl o W3 B
T Trhe AT ¢

b= vk 2ol MRELEFA .

ol LS BHyS Zsty] $lel =9 vlskA] EEE st

B

23) The University of Malaya English for Special Purposes Project, The British Council, 1980.
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LANGUAGE ACTIVITIES
FUNCTIONS Nopics/ [ Mode Description”

Phase 1 | Acking for and | Shapes, paired Competitive game based on the Twenty-question
giving properties, work game format. The activity encourages the use of

effective and relevant questions by limiting the
number of questions allowed. Visual for talk is in
the form of a classification chart (Tree-diagram)
on common-geometrical shapes.

Lesson 2 | information dimensions

Describing and Cooperative game with partners using complementary

Lesson 7 | Identifying; fgﬁxﬁ}ns svaélfﬁd sets of visuals. Materials have built-in alternating
Aslging for and turns for describing & identifying. Unfamiliar
glm_nfg . language items provided.
clarification
:Asking fpr Similarities rou Competitive game using a deck of cards containing
information; and group nine sets of four similar-looking diagrams or groups

Lesson 1¢| Describing; differences; work of objects. The game requires recognition and

Reques_ting . accurate descriptions of similarities and differences.
Thanking. location Players attempt to collect as many sets as possible
to win the game.

1. Bgso] st WS BRI
2. &) BhiAe mARAE
3. HEE RWste BHE BAL
4. BPE A% BE Ak
BEMS HEE BAMLstE BHOR KMt Tl RS Fola, HHK FEBEANA 2 F
e &R0 EES sk & B Ae MSES RrvEs (2 M) MM Hdnter-
action)& FHA ste dolvh. BUBS RIksie EEe B4&H.08 EH3 BB SEss
st & BET BEE 8 FHES (A (make use of language) st <Joloh. KIS 918 He
v BAgFo]l watia st A 1S ERSH Tele 48 29 delrh
o) LS thRel Q& #WS BEHY fhel FT: BHE WA ek Bhel A BR3ifyel g,
WS BWO =R 3l AZEKES d8 BBl &FE R oF tete ol

6. & El

ESPat 1D BEEKS] KEd LE(needs)E HRAZIZ s HBRS eln, 2) FME(themes)r}
FARE(topics)el] glejA] EiEsl BEol v BELSH WB=lel 3lx, 3) SHEAA(anguage content)
o ShelA BiEEge i, 4) language skillse] glolA) #IfR™ Aotz & 4 7).

M= BB LFE(needs)E 7otsted sl WAL ATM Aol ohiel BBl Bk
BT 4] Lolvts A& whotol vk, HI authentic gk A olelok dhaAlth o] % HES 720
ol &ETS] BE-S RAEK T Mol Ho) R RUEL BOROE Folu BEEKER ddF H
HE3 FAwsty BRc BEE =tds F£ Aozt st
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